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PROGRAM OVERVIEW

Theteacher preparatigmmogams at Dominican Universége @provedby the California Commission
on Teacher Credentialing (CCTQ)riepare candidates for teaching responsibilities in regular and
special classrooms in eletagn middle and high scho@sndidateparticipate in a program that
combinsacademic preparati@@ourseworkyith extensive experiences in schiielslwork.

Candidates who successfully complete the prageaghgible tbe recommended for a preliminary

credentths outl i ned in Cal i f oChaptenljPeofedsienalClear ng t o T
credentiapreparation, as well as periodic credentelvedmequirements, sert@sreate a teacher
training model that support s-ghingprofessiooahn Uni ver

development.

|MISSION OF THEPARTMENJF EDUCATION

TheDepartmendf Educatiordevelops professionals committed to equitiyexcellenc&raduates
are reflective practitioners who demonstrate ethical purpose, apply best practices, and use interculture
knowledge to serve the needs of a diverse and global society.

'CANDIDATE LEARNINGTCOMES FOR CREDANTRROGRAMS
Dominica® s Cr ed e nt i aevergPals fogyous pedorntamce ab a graduate of this program:

1. Conceptions of Teaching and Learning

Candidates construct a personal conception of teaching and learning which embraces a belief that all
students can learn andealg their ability to meet the needs of all students, including English learners
and students with special needs.

2. Understanding Theories

Candidates value theory as an explanatory tool for practice; they demonstrate a comprehension of
theories relating tooptical, historical, cultural, linguistic, and psychological dimensions of teaching and
learning.

3. Creating and Maintaining Effective Environments for Student Learning

Candidates develop and maintain clear expectations for academic and socidltmhastablish
procedures for routine tasks and manage transitions to maximize instructional time. They know how to
establish rapport with all students and their families for supporting academic and personal success
through caring, respect, and fairness.

4. Planning Instruction and Designing Learning Experiences for Students

2013-2014 Teacher Preparation Program Handbook
Dominican University of California
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Candidates select and adapt instructional strategies, grouping strategies, and instructional materials tc
meet student learning goals and nd@edsccommodate varied student learnindeaigdiage needs,
they plan differentiated instruction.

5. Assessing Student Learning

Candidates understand and use a variety of informal, formal, formative and summative assessments t
determine students® progress and plan instruc

6. Engaging and Supporting Students in Learning

Candidates explain content clearly and reinforce content in multiple ways. They provide opportunities
and adequate time for students to practice and apply what they have learned. They ensure the active
equitable participation of sludents. They motivate students and encourage student effort.

7. Developing as a Professional

Candidates improve their teaching practices by soliciting feedback and engaging in cycles of planning.
teaching, reflecting, discerning problems, and applyisgategieS hey understand important

elements of California and federal laws and procedures pertaining to the education of English learners
gifted students and individuals with disabilities. They are aware of and act in accordance with ethical
considertions and model ethical behaviors for students.

2013-2014 Teacher Preparation Program Handbook
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CALI FORNI AGTBOTEACABXITEM

In California, learning to teach is a nsiéip, multiyear process as shown on the following grashyou begin your peervice (or
preliminary preparation) program at Dominican, you are entering the first phase of thisguloc#$e three steps is designed to advance
your development as you become a professional tdaeheompletion of each step is associatecwiinticular type of credential: a
preliminary credential, a clear credential, or a renewed credential.

— - = -
< California’s Learning to Teach System
Preliminary Credential Professional Credential Renewal
Preparation Credential Preparation
Blended Program
* Subject_Maﬂer Prepar_ation — o A Clear Credential is valid for
¢ grofessmnzl grepar?t!on P the life of the holder as long
* Supportand Supervision as renewal fess and
+ Teaching Performance Assessment \ R evidence of meeting
(TPA) E Induction Pragram professional fitness are
L. . submitted every 5 years.
Post-Baccalaureate Program L Application of prior C + Professional growth and
o Subject Matter Preparation knowledge successful service
« Professional Preparation I * Advanced C%urriculum L verification are not required
e Support and Supervision M Demonlstratlon E for credential renewal.
+ Teaching Performance Assessment I * Fo;rréatwe Assessment r A School districts are directed
(TPA) and Support i to encourage teachers to
N * Ereg:{ent Reflection on R participate in professional
Intern Program ractice growth activities at the local
i . A + Individual Induction
+ Subject Matter Preparation Plan (professional level.
e Professional Preparation R growﬂfplan)
e Support and Supervision Y ’
* Teaching Performance Assessment
(TPA) —
Paraprofessional Teacher Training
Program (PTTP)
* Paid Tuition
* Support Network
o Career Ladder
SYSTEM QUALITIES
Multiple Entry Routes for ALIGNMENT ACCOUNTABILITY COLLABORATION
Teaching Including « California Standards for the Teaching ® Candidate Assessment s Schools/ Universities
Za;apnt:fesil\onal Program, gtmtfeii‘domicdglp)d content and ®  Credential Program Approval/Acereditation * Sfé:’q‘gjnci% .
ubject-matter . ate-Adopte cademic Content arn . naducton Programs
Qualification, Community Performance Standards for Students * ﬁzzg%?ﬂéi:rpaﬂehm ufApproved s Practitioner Teamwork
Coll Early P i .
clege =erly Freparation Teaching Psrformance Expectations (TPEs) ® |nduction Program ApprovalfAccreditation

nmn 3/2011
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THE PLANFEACH, REFLECT, ANEPLY CYCLE

Teachecandidates learn and refine their skills as a teacher by a practice of planning lessons,

teaching them, reflecting upon their effectiveness, and applying what they have learned to their next
lessondtis a practice hat you wi | |
practice that will continue with you throughout your career, particularly during your participation in
the Beginning Teacher Support and Assessment (BTSA) Program duringyearsfokteaching.
It is part of the professiatianguage and skills that you are developing now and will continue to use
in your future.

earn

PLAN

Information gathering
Developing a plan

What do | know?

What do | want to know?

How will I use this information
to help mystudents learn?

and

practice

APPLY

Howwillluse what | 6ve Implementation in the classroom
classroom to affect student learning?

TEACH

REFLECT

What have | learned:
About my students?

About my teaching?

About the community of
learnergat my school?

2013-2014 Teacher Preparation Program Handbook
Dominican University of California
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CHARACTERISTICS GHRECTION

Our goal for you as a candidate is to help you to develop reflection as a habit of mind, which you will
use in a variety of ways in this program: in refining your performance on the candidate learning
outcomes, in constructing your personal conceptieadiihg and learning, and in developing
professional perspectives. Il n this section, o
in the context of effective teaching.

Below is a list of eleven characteristics of teachers who are d&itkedstdDeveloping the habit of

mi nd that incorporates these characteristics
eleven characteristics all of the time, we do expect that, by thgamg@roigram, you can provide
evidence from yodeaching of instances when you have used each of the eleven.

A SKILLED REFLECTOR:

Poses questions and considers alternative ways;

Examines his/her own practices honestly;

Describes details and uses evidence for conclusions;

Admits weaknesses drdlings, while concentrating on strengths;
Comes to tentative conclusions which are open to revision;
Shows a questioning attitude toward trends and fads;

Accepts ambiguity and ambivalence;

Shows balance in concern for self, subject matter, and students;
Judges others judiciously and with empathy;

Reflects on evidence and adjusts classroom actions accordingly; and

Uses knowledge about students and their lives to analyze teaching.

2013-2014 Teacher Preparation Program Handbook
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PROFESSIONAL CONDWBAED OBLIGATIONS

As a candidate, you are represeftiaogmi n i ¢ a n clddentigpegrassltisyingpertant that
yourconduct and demeanor at the school site be professional. In fact, one of our Program Student
Learning Outcomes (#7) expects professional behavior. If conflictasogourarearryingout your
responsibilities, you should work to resolve issues ircamfoontational manner, with the guidance

of your supervisors and seminar leatterr goal is to establish collaborative relationships with your
school colleagues.

During your fieldxgperiences and supervised teaching, Dominican expects your conduct and actions
to be carried out professionally and ethidaddy following guidelines will help make your experience
as a teacher candidate and as a beginning teacher more successful.

PROFESIONAL CONDUCT
8§ Maintain a balance between personal and professional roles.

8 Communicate with, and relate welparents, students, staff members, and community
members.

Be a good listener.

Actively support colleagues and contribute to department omprogra
Follow district and school policies and procedures.

Contribute to a positive school culture.

Participate in student activities.

Treat everyone fairly.

Be open and honest.

Demonstrate sound judgment in dealing with people and issues.

Act as a positive lmmodel for students and colleagues.

w w W W W W wWw W wWw w

Respond productively to constructive criticism.

COMMUNICATION

Communicate with others in a responsible and sensitive riseneorconfrontational
language when making requests or clarifications, such as:

olt welbpdme i f €6
oWould it work for you if €ébo6
o0l dm noticing that €o

olt is my understanding that ébo

2013-2014 Teacher Preparation Program Handbook
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0Could you tell me more about é?6

8

7

Use discretior¥our students and their families have a right to pr@atyyshare information
with those that need to knaavhelp you solve a problem or understand an issue etstr.
student and colleague information confidentially and respectfully.

Work out problems or conflicts neonfrontationallyBe direct, but be sensitive to the other
per s on & Ksomhedre Has anpgolem with you, listen first and respond if necessary.
Sometimes people need to blow off steam and no response is required.

Keep allagreemenBon 6t promi se anything you wonodot b

Relate courteously to school personnel as gimfakcolleagues and work to establish a
community in the school.

PARTICIPATION

8

w w W W W w

Participate fully in school activities.

Introduce yourself to all school staff.

Go to faculty, department and/or grdeleel meetings.

Communicate with parents as much asilgles

Spend time socializing in the faculty room.

Take your turn on playground, lunch, and bus duty, and on committees.

Be aware of and follow school policies regarding discipline, field trips, fire drills, injuries and
emergencies.

PROFESSIONALISM

8

Presat yourself so that you will be perceived as a responsible teacher in control of your
classroom.

Project warmth and caring for your students without becoming defensive when others criticize
or complain about your students.

Define your expectations for beioa and follow through with natural and logical
consequences that are in line with school policies.

Dress professionally.

Become familiar with the school and district forms, procedures and files of the school and use
them as appropriate.

2013-2014 Teacher Preparation Program Handbook
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8 Be prompt teschool and department meetiMyeen you cannot be at a meeting, tell the
administrator ahead of time and ask someone to take notes for you.

8 If you need to be absent, notify your supervidoec{ing teachers, department chair, and
university supervis@s applicabjevith the dates. Leave a detailed written plan.

8§ When you have an issue or a situation that
proper procedure for handling the concern and foll@&ek advice from others at the school
befae you act.

§ Exhibit the work habits of a professional tedichesponsibility, reliability, punctuality,
follow-through, and initiative.

8 Accept evaluative feedkaloughtfully and incorporatenstructive criticism in a
professional manner.

§ Exhibit a comntiment to continuous development and professional growth as a teacher.

§ Set goals for your own professional development and taking actions toward meeting those
goals.

2013-2014 Teacher Preparation Program Handbook
Dominican University of California



Page | 11 Chapter 1: Credential Preparation Program Information

DEMONSTRATING SUBJECT MATTER KNOWLEDGE

The CaliforniaCommission on Teacher Credentialing requicegeneral kinds of knowledge and

skills from its teachers: (1) knowing how to teach, which you demonstrate by completing an approved
teacher education program such egwhichypumi ni canos
demonstrate either through academic course work or through examination. The standards for subject
matter knowledge are established by the California Commission on Teacher Credentialing, through
expert panels composed of teachers, administiai@cher educators, and university subject

specialists.

EXAMINATIONS (CSEULTIPLE SUBJECT ADEETSINGLE SUBJELCT

You must verify subject matter competence by passing all portions of the appropriate California
Commission on Teacher Credentialingoy@or subject matter examination(s).

The Commissicapproved subject matter examinations that verify subject matter competence for
Multiple Subject and Single SubjeciTeaching Credentialsare theCalifornia Subject Examinations for
TeachgiGSET).

|SUBJET MATTER PREPARATRROGRAMEINGLE SUBJECT
|CANDIDATESNLY

Forsingle subjectandidates only, there msadternative way to demonstrate your subject matter
background through completing an approved Subject Matter Preparation Program in yolir credentia
field. Subject Matter Preparation Programs are estalatishady fielden most California university
campuses, and approved by the California Commission on Teacher Credentialing (CCTC). If you
attended a California college or university as an uddatgrand majored in your teaching field, you

may have completed a Subject Matter Preparation Program. To find outred#ntiabffice at

your undergraduate institution and ask to have your transcript(s) analyzed (there may be a small fee f
thisservice). The analyst will provide you a written report, either stating that you have completed the
program or indicating which ca@ssare missing from your work.
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SUBJECT MATTER REREMENT FOR STUDEERRACHING

Single Subject candidates:

1 All sections bthe appropriee CSETSingle Subject exam; or

1 100% of an approved subject matter preparation program.

1 Dominican isa CTCapprovedgrograntor the following single subject areas:
o Art

English

World Languages/Languages Other Than English

Mathematicsncluding Foundationékevel Mathematics

Music

Physical Education

Science, including Foundatielnevel General Science or Specialized Science

Social Science

O O 0O O O o0 o

Multiple Subject candidates:

1 All sections of the CSHEWIultiple Subject exam.

Education Specialishndidates:

1 All sections of a CSET exam or 100% completion of a subject matter preparation
program in a NCLB Core Academic Subject area:

o Art

o English

o World Languages/Languages Other Than English

o Mathematics, including Foundatidmlel Mathematics

0 Music

0 Saence, including Foundatioh&vel General Science or Specialized Science
o Social Science

0 General Subjecty examination only (CSET Multiple Subject)

1 [Holders of a multiple subject or single subject credential have already met this
requirement.]

All canddatesare required to take all sections of the CSET by the end of the 1st semester in their
credential program. Accelerated candidates are required to pass this exam prior to the end of their firs
semester in the credential program. Transitions casdigatequired to pass this exam prior to

enrolling in Preparation for Supervised Teaching.

2013-2014 Teacher Preparation Program Handbook
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SUBJECMATTER REQUIREMEMNRHNTERN POSITIONS

Single Subject candidates:

1 All sections of the appropriate CS&ifgle Subject exam; or
1 100% of an approved sultje@tter preparation program.
1 Dominican is a CTC approved program for the following single subject areas

(0]

O O 0O O O o0 o

Art

English

World Languages/Languages Other Than English

Mathematics, including Foundatidralel Mathematics

Music

Physical Education

Sciencancluding Foundationakvel General Science or Specialized Science
Social Science

Multiple Subject candidates:

1 All sections of the CSHEWIultiple Subject exam.

Education Specialist candidates:

1 Same as for multiple subject or single subject candidates.

91 [Holders of a multiple subject or single subject credential have already met this
requirement.]

2013-2014 Teacher Preparation Program Handbook
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CREDENTIAL AND PERMIT DEFINITIONS

UNIVERSITWNTERNSHIPCREDENTIAL

University intern programs are approved by the California Commission on Teacher Credentialing (CCTC)
and administered by California colleges and univefsigasiversity internship credential program allows
individualgo complete requirements for the preliminary or preliminary credentials while being certified to
serve as instructokgniversity Internship Programs require a cooperative agreement between employing
school districts and the universifid® internship agement requires the district to make paid intern

positions available and the university to provide the courses of study and candidate dopeFngsipn.
Teaching Credentials are issued by the Commission and allow individuals to teach whilecoonggleting
work for the preliminary or preliminargdentialAt Dominican, candidates may teach on the following

intern credentials:

§ Multiple Subject Intern Credential
§ Single Subject Intern Credential

8 Education Specialist Intern Credential

MULTIPLESINGLESUBJECT PRELIMINARBACHING CREDENTIAL

This is the credential that multiple and single subject candidates will apply for at the end of their Dominica
programThe credentiauthorizes you to teach in a California public school at a salary deteranined by

di strict 0sf osraloacreyr tsicfhiecdautleed 6 p er s o nNo €Hild LeffBerend c r e
qualifiedThis norrenewable credential is valid for five years and provides two options to obisam the
credential for candidates wdwmplete a SB 2042 credential program:

Commissioraccredited SB 2042 Professional Teacher IndBetigranOR

Completion of a SB2042 Clear Credential Program. This option is for those individuals teaching in
school where an induction program is notablai(such as a private school). Requirements vary by
program

! No Child Left Behind (NCLB) requires local school districts to ensure that all teachers hired to teach core
academic subjects in Title I programs after the first day of the 2002-03 year are highly qualified. In general a
“highly qualified teacher” is one with full certification, a bachelor’s degree and demonstrated competence in
subject knowledlgc and teaching. (Core subjects include English, reading or language arts, mathematics,
science, foreign languages, civics and government, economics, arts, history and geography.) The act also calls
for all teachers of the core academic subjects (teaching in Title I programs or elsew%lere) to be highly qualified
by the end of school year 2005-06.

2013-2014 Teacher Preparation Program Handbook
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EDUCATION SPECIALPRELIMINARY CREDENLTI

The Preliminary Education Specialist Credential authorizes candidates to seekagimian¢apa special
educatorCandidates will need to compketdear credentjateparatioprogramn special education

within five years of the date of issuance of the Preliminary Credential in order to continue ongoing teachin
service as a special educator. lardodcompletehe cleacredentiagbrogram candidatesay seledb

enroll in @ induction program or complete clear coursework thraQglifarnia Commission on Teacher
Credentialing approvediversity credential program.

PROVISIONAL INTESMNPPERMIT

Employing distcts may request the multiple subject, single subject, or education specialist Provisional
Internship Permit when a suitable credentialed teacher cannot be found after a diligent search. To be eligi
for a Provisional Internship Permit, a candidatemmeest all intern requiremer(sge Chapter 4 of this
handbookkxcept the subject matteguirement(See Provisional Internship Permit Information Leaflets

at the California Teaching Commission websitectc.ca.gov.) This is a ongear permit which can be

renewed for one additional year.

|SHORTTERM STAFF PERMIT

Employing agencies may request the multiple subject, single subject, or education spebaaiist Short

Staff Permit when an employer needs to staffsaodasimmediately because of iliness, approved leave, or
enrollment adjustmeni&o be eligible for a Shererm Staff Permit, a candidate musthaveb ac hel or &
degree or higher, have met the basic skills requiremeatraieted a specified numbes@mester units

of appropriatenon e me di al cour se w(®eelshonvterin staff perntit@aflehatr bet t
California Teaching Commission websiter.ctc.ca.gov.) This permit will be issued for no morentbae

year or more than once to an individual.

2013-2014 Teacher Preparation Program Handbook
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SUBJECT MATTER AURHLATIONS

A Subject Matter Authorization allows you to add additional subject matter content to your multiple subjec:
or single subject teaching credential for teaching introductorissobggade leve® and below in NCLB

core academic subject arB&d.B core academic subject areas are English, reading/language arts, math,
science, foreign language, civics/government, economics, arts, history, and d¢feegragicylarly

usefulfor teaching in middle schodds. Subj ect Matter Authorization m
NCLB compliantAdditional specific subjects are also available.

The requirement is met through submitting to the state verification of courseworkfitheacipics
specified by the California Commission on Teacher Creder8iathjegt Matter Authorizations require 32
semester units of ngemedial course work or a collegiate major in the suigjectuctory subject matter
authorizations require ammum of three semester units ofise work in each content are@ss a
subject area (science requires six semester units in each of four science comtéotraatias)on

subject matter authorization is available f@nedential analyst at Daioan UniversityCandidates apply
for Subject Matter Authorizations directly to the California Commission on Teachiadngdaot
through Dominican, unless applied for at the time of a preliminary credential application.

|SUPPLEMENTARY AUTH®RIONS

A Supplementary Authorization allows you to add additional subject matter content to your multiple subjec
or single subject teaching credential for teaching introductory subgetsvel® and below ispecific
subjectareas. It is particularly uggor teaching in middle schools. A Supplementary Authoridaésn
notmake a teacher ohighly qualifiedd or NCLB com

The requirement is met through submitting to the state verification of coursework in each of the topics
spedied by the California Commission on Teacher Credentialing. Generally speaking, 10 semester units c
upper division study or 20 semester uhésoombination of lower division and upper division sudy

required Most subjects have specific topical requirements. Information on supplemental authorizations is
available froma credential analyst at Dominican Unive@agdidates apply for Supplementary

Authorizations directly to the California Commission on Tre@obdentialing, not through Dominican

unless applied for at the time of a preliminary credential application.
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CHAPTER 2: FIELDWORK PLACEMENT PROCEDURES PRIOR

TO STUDENT TEACHING
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FIELD PLACEMENT FOR SINGLE SUBJECT STUDENT TEACHERS
(SAN RAFAEL CAMPUS)

1. You have two purposes in this school participation.

8 First you will learmbout teaching from observing a variety of experienced teéohavdl
observan contentspecificclassroomglassrooms with Engligarnersandclassrooms with
studentsvho havespecial needs. This information will be includgdur TPE Reports

8 Second, you wilstablisiprofessionaielationships at éhschookite.

2. You will receive your school placertgifor observatiofirom Dominican by the end of the first week
of your semester in EDU&280, Preparation fdsupervised@eaching in Secondary Schools

8 DominicanUni ver si t y placédmer® eobrdinat@@anRiafacbcampasranges for all
field placements and student &g placementStudent teaching candidates do not negotiate
their own field placements.

8§ School placement is dependent upon the numbers of available placements for student teachers in
each high school or middle school departrsentgdepartments talanly one student teacher per
semester).

8§ School placements are based on information you provide on the Placement Information Form at th
time ofyourregistratioior EDUC 5280 Preparation for Supervised Teaching

8 If you wish to review that informatiore@ s e ¢ o0 nt a @lacenizot poordina@tédhi35 s
2571381.

3. During the remainder of this semester, you will prepare for student teaching by observing and
participating in classrooms and by working with your school site coqrdmegosity supesor,
and/or school site department chairdentify directing teachers and a student teaching assignment.

4. For this assignment you will complete a minimum number of hours of observing and participating in a
public middle or high scho¥lour field experier® must include all of the following characteristics:

§ Itincludes experiences in at least two different subject matter courses or two levels of courses.
§ Itincludes observations in a school with a diverse student population.

§ Itincludes experiences throaghthe school year (opening, middle, and ending).

> Some candidates will have 2 school assignments in order to fulfil the requirement for
observations in a school with a diverse student population.
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8 [If your work occurs in@on-public/private school, see tpegrampolicy on Participating in a
Non-Public/Private School in Chap&of thishandbook.]

5. During the semester before student teachingyillapendt-8 hours each weelfor transitions
students 08-12 hours each weefor accelerated studemntisa high school or middle school classroom,
observing and participating in teaching roles as you prepare for student teaching.

8 This work is completad a secondary school classroom, at the school site arranged by Dominican
for your student teaching.

8 This semester, these practicum hours typically occur during the morning.

8 You are expected to arrange your own particular observation schedsthaothe which you
are assigned. Typically, this schedule is dependent upon the school schedule, the course offerings
and times, and your own interests and commitments.

During this observation semester, 3 of the 15 schools site visits/observatioasgdakbepl

University Supervisor meets with the teacher candidate and school site administrator to determine
the candidateds observation schedul e, obseryv
the candidate and site administrator to iddntifye c andi d at e 0andwo Dieeptingr at i
Teachers for the student teaching semester.

6. Your practicunmustinclude specific kinds of experiences. Typically, all experiences will occur at your
assigned school site; if your school does noalaegrram for English learners, please see your
seminar leader fother school site suggestions.

6.1 First Two Weeks of the Semester — Fall Semester Only

For two weeks at the beginning of the schookpead as many hours as possible asgistng
teacherwith the beginning of school.

§ Attend the opening of school meetings and workshops.
§ Assist in setting up one classroom.
8 Observe the opening days of school in this classroom.

6.2 First Two Weeks of the Semester — Spring Semester Only

§ Attend the openingf school meetings and workshops.
§ Assist in setting up one classroom.

6.3 The Remaining Weeks of the Semester
A. Teaching Specific Content

You will spend at least two hours each week observing the curriculum and teaching of your
particular subject matt
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8 Seek the advice ybur department chair and/or school site coordirdtout
particularly interesting curricular offerings or teachers for you to observe.

8 Observe a variety of courses, levels, and teachers within your department.

§ Attend to the waydiglents in your content classroom use reading and writing to learn
new information.

B. Teaching Diverse Learners

8 You will spenait /east one houeach week observing and participating in the
classroom of a teacher who teaches English language developpesidlly designed
content instruction to English learners.

8 You will also spendf /east one houeach week observing and participating in the
classroom of a special education teacher.
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This ishow theobservation hours work out (specific dates are dependent upon theadehdal in your
placement school).

TRANSITIONS STUDENSIBIGLE SUBJECT SEND TEACHERYS)

OBSERVATION HOURS
4-8 hours per week
School C Assist one teacher as he/she prepares for the opening of school (during t
Semester beforestudents arrive).
Weeks C Participate in your school ds Tea
appropriate (during the week before students arrive).
Oand1 C Observe this same teacher as he/she establishes expectations and creat
climate for learning in thetassroom (during the first week of school).
At least 2 hours per week At least 2 hours per week
All C Observe and participate in t C Observe and patrticipate in the
Remaining classrooms of teachers in y classrooms of teachers of English
Weeks in particular subject matter. learners (at least one hour)
the School C Attend to the ways students C Observe and patrticipate in the classr
Semester your content classroomse of special edation teachers (at least ¢
reading and writing to learn hour)
new information.

|ACCELERATED STUDEKHINGLE SUBJEGTUDENT TEACHERS)

OBSERVATION HOURS
8-12 hours per week
School C Assist one teacher as he/she prepares for the opening of school (during t
Semester beforestudents arrive).
Weeks C Participate in your schoolds Tea
appropriate (during the week before students arrive).
Oand1 C Observe this same teacher as he/she establishes expectations and creat
climate for learning in thitassroom (during the first week of school).
At least 4 hours per week At least 4 hours per week
A%l ' C Observe and participate in t C Observe and patrticipate in the
Remaining classrooms of teachers in yi classrooms of teachers of English
Weceks of particular subject matter. learners (at least 2 hours)
the School C Attend to the ways students C Observe and patrticipate in the classr
Semester your content classroomse of special edutian teachers (at least 2
reading and writing to learn hours)
new information.
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FIELD PLACEMENT FOR MULTIPLE SUBJECT STUDENT TEACHERS
FALL AND SPRING
(SAN RAFAEL CAMPUS)

|TRANSITIONS MULTIBUBJECT STUDENT THERS

1. You will receive your school placement for observation from Dominican no later than the first
week of your observation semester.

§ School placements are based on information you provide on the Placement Information Form
at the time bregistration for EDUC 5180, Preparation for Supervised Teaching in Elementary
Schools. Student teaching candidates do not negotiate their own field placements.

8§ I'f you wish to review that information, pl
coordinatomat (415) 251381.

8 [If your work occurs in a ngyublic school, see the program policy on Participating in-a Non
Public/Private School in Chapter 7 of this Handbook.]

2. During the remainder of this semester, you will prepare for student teaching bg albskrvin
participating in classrooms and by working with your University Supervisor to identify directing
teachers and a student teaching assignment.

3. You will complete at least 60 hours of observing and participating in elementary classrooms
during this semtes for EDUC 5180, Preparation for Supervised Teaching in Elementary
Schools).

8 This work is completed in an elementary school classroom, at the school site arranged for your
student teaching.

4. You will divide the 60 hours of observation/participdigtween two kinds of classrooms:

8§ Atleast 30 hours in any elementary classroom.
8§ Atleast 15 hours in classrooms where there are significant numbers of English learners.

§ Atleast 15 hours in special education classrooms.

5. Candidates observe and participdtéime in the classroom where they will be student teaching
in the next semester. They become acquainted with the rules, routines, materials, students, and
the directing teacher. They begin the planning process for student teaching.

ACCELERATED MULLTHFSUBJECT STUDENEATHERSALL SEMESTER
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1. You will receive your school placement for observation from Dominican no later than the first
week of the semester.

§ School placements are based on information you provide on the Placement Information Form
at the tme of registration for EDUC 5180, Preparation for Supervised TeStliemt
teaching candidates do not negotiate their own field placements.

8§ I f you wish to review that information, pl
coordinator at (415) 2834..

8 You may be placed at eithairgyle school or at two schools in a partnershifor your
field placement.

§ [If your work occurs in a ngyublic school, see the program policy on Participating in Non
Public/Private School in Chapter 7 of this Handbook.]

2. During the remainder of this semester, you will prepare for student teaching by observing and
participating in classrooms and by working with your university supervisor to identify directing
teachers and two (2) student teaching assignments.

3. Candidates insaingle school placemenfollow this schedule for their observations:

Week One: The Week before the Elementary School Starts

0 Assist teacher(s) in classrooms three mornings a week to prepare for the school year.
0 Attend school and district meetings.

Weeks Two and Three:

o Candidates work in ONE classroom for these two weeks. They observe the start of the
school year; routines, strategies, problem solving. Three mornings each week at any grade
level.

Weeks Four through Thirteen:

o One morning: Primary LanguagésA.iteracy Placement: Candidates are assigned to a
primary grade teacher (Grade3)Ko observe and actively participate in the teaching of
reading and writing.

o One morning: Understanding the School Environment Placement: Candidates observe
most of theclassroom teachers, as well as special program teachers on a rotating schedule.

o One morning: Upper grade placement: Candidates are placed with an upper grade teacher
(grades-6), to observe and actively participate in the upper grade curricular areas.

Weeks Fourteen through Seventeen:
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o Candidates observe and participate in the classroom where they will be placed for student
teaching in the spring semester. They become acquainted with the rules, routines, materials
students, and the

o directing teachefhey begin the planning process for student teaching.

Weeks Fightccn and Nineteen:

o Candidates observe and participate full time in the classroom where they will be placed for
student teaching in the spring semester. They begin the planning procdsstfor stu
teaching.

4. Candidates in@artner school placementollow this schedule for their observations:

A. Candidates Begin at Your Home School

Week One:

0 Assist teacher(s) in classrooms three mornings a week to prepare for the school year.
0 Attend school andistrict meetings.

Weeks Two and Three:

o Candidates work in ONE classroom for these two weeks. They observe the start of the
school year; routines, strategies, problem solving. Four mornings ezatyvgeaie
level.

Weeks Four through Ten:

o One morningPrimary Language Arts/Literacy Placement: Candidates are assigned to a
primary grade teacher (Grade3)Ko observe the teaching of reading and writing.

o One morning: Understanding the School Environment Placement: Candidates observe
most of the classraoteachers, as well as special program teachers on a rotating schedule.

o One morning: Upper grade placement: Candidates are placed with an upper grade teacher
(grades-®), actively participating in the upper grade curriculum areas.

B. Candidates Switch To Your Partner School for One morning a Week

Weeks Eleven through Sixteen:

o One morning at partner school: Primary Language Arts/Literacy Placement: Candidates
are assigned to the primary grade teacher with whom your partner has been working
(Grades K3) to oberve the teaching of reading and writing.
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o One morning in home school: Understanding the School Environment Placement:
Candidates continue to observe most of the classroom teachers, as well as special program
teachers on a rotating schedule.

o One morning itmhome school: Upper grade placement: Candidates stay with the same
upper grade teacher with whom they have been working (egadagtidely participating
in the upper grade curriculum areas.

C. Candidates Return To Your Home School

Weeks Seventeen through Nineteen:

o Candidates observe and participate (full time) ahefsroom where they will be placed
for student teaching in the spring semester. They become acquainted with the rules,
routines, materials, students, and the directing teacher. They begin the planning process for
student teaching.
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| ACCELERATED MULTIBURIECT STUDENT TEARS SPRING
|SEMESTER

1.

You will receive your school placement for observation from Dominican no later than the first
week of the semester in January.

8 School placements are based on information you provide on the Placement Information
Form 4 the time of registration for EDUC 5180, Preparation for Supervised Teaching.
Student teaching candidates do not negotiate their own field placements.

8§ I f you wish to review that information, pl
coordinator at (4126%1381.

8 You may be placed at either a single school or at two schools in a partnership for your field
placement.

§ [If your work occurs in a ngyublic school, see the program policy on Participating in Non
Public/Private School in Chapter 7 of this Hawd)

During the remainder of this semester, you will prepare for student teaching by observing and
participating in classrooms and by working with your university supervisor to identify directing
teachers and two (2) student teaching assignments.

Candidats in asingle school placemenftollow this schedule for their observations:

Week One: The First Week of DUC classes in January

o Assist one teacher in the classroom three mornings.
0 Attend school andistrict meetings.

Weeks Two and Three:

o Candidates work IONE classroom for these two weeks. They observe the start of the
school year; routines;agegies, problem solving. Three mornings each veask at
grade level

Weeks 4 through Thirteen:

o One morning: Primary Language Arts/Literacy Placement: Candidates are assigned to a
primary gradeeacher (Grades-8) to observe and actively participatearteaching of
reading and writing.

o One morning: Understanding the School Environment Plac€ardidates observe
most of the classroom teachers, as well as special program teachers on a rotating
schedule.
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(0]

One morning: Upper grade placement: Candidates are placed with an upper grade
teacher (gradessd,to observe and actively participate in pipeugrade curricular
areas.

Weeks Fourteen through Seventeen:

Candidatesbserve and picipatein the classroom where they will be placed for
student teaching ihé fall semestefhey become acquainted with the yutegines,
materialsand the
directingeacher.

Weeks Eighteen and Nineteen:

Candidates observe andipgate full timeén the classroom where they will be placed
for student teaching ihd fall semesteFhey begin the planning process for student
teaching.

4. Candidates inartner school placemenfollow this schedule for their observations:

A. Candidates Begin at Your Home School

Week One:

Assist teacher(g) classroomthree mornings a week.
Attend school andistrict meetings.

Weeks Two and Three:

Candidates work in ONE ctasom for these two weeks. They observe the start of the
school year; routines, strategies, problem séteungmornings each weeky grade
level

Weeks Four through Ten:

One morning: Primary Language Arts/Literacy Placement: Candidates are@sasigned t
primary grade teacher (Grade3)Ko observe the teaching of reading and writing.

One morning: Understanding the School Environment Placement: Candidates observe
most of the classroom teachers, as well as special program teachers on a rotating
schedle.

One morning: Upper grade placement: Candidates are placed with an upper grade
teacher (gradesb4, actively participating in the upper grade curriculum areas.

B. Candidates Switch To Your Partner School for One morning a Week
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Weeks Eleven through Sixteen:

o One morning at partner school: Primary Language Arts/Literacy Placement: Candidates
are assigned to the primary grade teacher with whom your partner has been working
(Grades K3) to observe the teaching of reading and writing.

0 One morning in home schHobdnderstanding the School Environment Placement:
Candidates continue to observe most of the classroom teachers, as well as special
program teachers on a rotating schedule.

o One morning in home school: Upper grade placement: Candidates stay with the same
upper grade teacher with whom they have been working (g8adestiely
participating in the upper grade curriculum areas.

C. Candidates Return To Your Home School

Weeks Seventeen through Nineteen:

o Candidates observe and participate (full time) in the classroom where they will be placed
for student teaching ihdfall semestelhey become acquainted with the rules,
routines, materials, sards, and the directing teacher.

FIELD PLACEMENT FOR MULTIPLE SUBJECT AND SINGLE SUBJECT
STUDENT TEACHERS (UKIAH CENTER)

MULTIPLE SUBJESTUDENT TEACHERS

1.

You will receive yowchool placement for observatitom Dominicamo laterthan the first
week of the semester

8 School placements are based on information you provideGanthidat&lacement
Form.Student teaching candidates do not negotiate their own field placements.

8 If your work occurs in a ngeublic school, see tpeogram policy on Participating in
Non-Public/Private School in Chap&of thishandbook

During thesemester prido student teachingou wil prepardyy observingnd participating
in classrooms.

8 You will complete at le&&hours of observatian elementary classrooms during this
semestein EDUC 558Q PreparationSaiperviséeaching in Elementary Sthealerk is
completed in an elementary school classroom, at the schoarsjedamnyou.

§ Candidates with less than 60 hours of classroom observation prior to entering the program
may be expected to complete up to 80 hours of observation/participation in preparation
for student teaching.

You will divide the 60 hours of observationfiggration between two kinds of classrooms:
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8 At least 40 hours in any elementary classroom.

8§ At least 20 hours in classrooms where there are significant numbers of diverse learners
(English learners atehrners with special néeds

|SINGLE SUBJECT STMDHERHERS

1.

You wil receive your school placenfentobservation and student teaching no later than the
first week othe semester

8 Schooblacements are based upon information you provide GseevatiorPlacement
RequesForm.Student teaching candidatesio not negotiate their own field
placements.

8 [If your work occurs in a ngrublic school, see theogram policy on Participating in
Non-Public/Private Schoaly Chapte8 of this Handbook

During thesemesteprior to student teachingpu will preparby observing and participating
in middle and/or high schoatlassrooms

You will complete at least 60 hours of observiatiBDUC 568Q Preparation foBupervised
Teaching in Secondary Schools.

8§ This work is to be completed in mida@ed/or high schoatlassroomat the school t&s
arranged for you

§ Candidates with less than 60 hours of classroom observation prior to entering the program
may be expected to complete up to 80 hours of observation/participatepaiaion
for student teaching.

You willobserveat least

8 40 hours in classrooms in ysubject areand

8 20 hours in classroomerethere are significant numbers of diverse learners (English
learners ankgarners with special néeds

FIELD PLACEMENT FOR EDUCATION SPECIALIST STUDENT TEACHERS
(SAN RAFAEL CAMPUS AND UKIAH CENTER)

1.

You will receive your school placement for obsenfetimnDominical feeld placement
coordinato(San Rafaeampu$ or programcoordinato(UkiahCentej, no later than the
first week of the semester.

8 School placeents are based upon information you provide dPldlcement Forrat the
time of registration for EDUE18@ 55800r EDUC 5280 5680 Student teaching
candidates do not negotiate their own field placements.
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8 If your work occurs ianon-public/privateschool, see ti@ogram policy on
Participating ilNon-Public/Private School i@hapte of thishandbook

2. During thissemester, you will prepare for student teaching by observing and participating in
classrooms and by feldpl&kemengcoondindtdind/@goori ni canods
programchairto identify directing teachensd a student teaching assignment.

3. You will complete a minimum of 60 hours of field experiences in addition to yow student
teaching assignments.

8 Each field experience is connedlieglctly with required coursework.

8 Culminating assignments for each course require that candidates work directly with
students in special education classrooms.

8§ Please refer to course syllabi for specific details of these field experience assignments.

§ Candidates currently teaching may use their classroom experience to satisfy some of these
hours.

The following tabkeillustratéhe connection between courses and field experiences:

COURSE TITLE REQUIRED FIELD EXPERIENCES

EDUC 5015/5515Foundations oEpecial | Three observations of various special educatic
Education programs

Write an IEP, including specific goals and
objectives, for a student with special needs.
Classroom observat®n

EDUC 5302/550Program Design and
Curriculum Development

EDUC 53@1/5504Formal & Informal Write an Educational Evaluation Report for a
Assessment student with special nee@tassroom observatmr

Write a case study in either English Language
or Math for astudent with special needs.
Classroom observations.

EDUC 5309/550Advanced Curriculum fc
Diverse Learners

EDUC 5306/5508Behavior Intervention | Write a Behavior Intervention Plan for a studer
andSupport with special needSlassroom observations.

REQUIRED FIELD

COURSE TITLE EXPERIENCES

ELEMENTARY EDUC 5180558Q, Pr_eparation for 60 generaducation classroon
EDUCATION Qupervised'eaching in Elementary Schog hours
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FOCUS . o .
EDUC 51635565 Teaching Reading in | 20 general edattonclassroom

Elementary Schools hours, arranged by candidate

SECONDARY | EDUC 528@5580, Preparation for

EDUCATION | gjpervisedeaching in Secondary Schoo
FOCUS

4 9 8 hours each week

ADMISSION TO STUDENT TEACHING

At the end of the semest®ior to student teaching, the Professional Standards Committee of
yourprogram or the progracoordinatowill assess your preparationstudent teachingo be
admitted into the second phase of this credential program, which includes student teaching, you
must demonstrasatisfactory progress toward th@rogram StudentLearning Outcomes
Thisdecisions basedipon youhaving

1. Met thebasic skills requirement Bdmission to student teaching
2. Metthesubject matter requirement for admission to student teaching

3. Submitted learacter clearance through the Certificate of Clegfantet 3-Credential
Checklist

4. Submittecturrenttuberculosis cleamce (recorded on Form#&3edential Checkljst

5. Feedback fromchool personnain your readiness for studedchingdForm #4
Administrative Approval for Student Teaching).

6. Reports from Dominican instructors on your successful perf@maaltprogram courses.
7. Submitted ther documents or requirements prescribed by your program.

If the committee or program chair finds that you are not prepared for successful student

teaching, you will not be admitted into the student teaching portion of your program.

1 These hours are additional to observation hours if this course is not taken in the same semester as
your observation course.
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CHAPTER 3: FIELDWORK PLACEMENT PROCEDURES

DURING STUDENT TEACHING
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CHARACTERISTICS ONGLE SUBJECT STUDHNEACHING

8 In the studenteachingemeter, your rolavill change from an observer/participant to student
teacher. During the second half of the semester bafdest teachin@ominican University of
Californiads placement coordinator (San Raf a
for allfield placements and student teaching placer@tmdsent teaching candidates do not
negotiate their own field placements.

Theplacemenill have these characteristics:

1. Itincludes tezhing, conferencing, prep@rand observing.

Student Teachirfjlacemen#1ii one clasander the direction of a directing teacher

Student Teachirfjlacemer#2ii a different claasnder the direction ofssecondlirecting teachger

Auxiliary TeachinBlacemend 5 hours per week indasignatethstructional role;

Obsening other teachers 1 hour per wigekindependently, outside your departient

w w wWw W w

Conferencing and Preparafiotwo periods/hours per dayfor conferring with youwdirecting
teachers and university supenasal class preparation.

2. It follows thepublic schoosemester (n@o mi ni cands), beginning on th
semester and lasting until the final day of that semester.

3. You muststudent teach in two different courses, each of which is supervised by addiffetiagt
teacher.

4. You musteachcoursesn whichthere ardoth EnglisHearnes and studentsith special needs that
you can easily complete the differentiated instruction require@Cairth. If yourstudent placement
is in a school that does not meet this crigetaauxiliary placement will be at a schooirteatshis
criteria.

5. You willnotbe placed nc hta | | e ngi n g 0dudentteaclem @béat s eagi agd ass
include AP or Honors classes.

6. You willarrange your schedule so that you can melelyweéthyour directing teachers and university
supervisarThis means that

8 You will arrange schedule so that you are available to confer witdiyeeting teachers during

~

your di r e cdnferenge pereds;amde r s &

8 You will arrang a schedule $loat you are available to confer with your university supervisor
immediatelafter each student teaching perittils means that you should not schedule your
student teaching periods back to back on any day of the week

7. You willcompletd=orm # 6GAuxiliary Assignment Weekly Form, for yauxiliary teaching

placenent during thetudent teachirgemester along with your two periods of student teaching. This
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auxiliary assignment provides you with an opportunity to get involved in another aspectfef school |
yearbook, school newspaper, drama, clubs, ELD classes, tutoring, counseling, etc. (You may think ab
this as an opportunity to add experience and expertise to your repertoire.) This assignment must have
these characteristics:

8 Itis studententered

§ Itis a situation in which you assist an experienced teacher or school staff member as he/she works
with snall or large groups of students

8 Itinvolves at least five hours per week throughostubent teachingsester

§ It may occur during the school day or after school, but its timing may not wwidrfgoer
Dominican obligations

8. Demonstrate professional contland obligationNsee Professional Conduct and Obligations, Chapter
One.

9. Your seminar leadespervisomust approve any exceptions
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CHARACTERISTIOE MULTIPLE SUBJESTUDENT TEACHING

In the student teaching semester, your role will change from an observer/participant to student teachel
During the second half of the semester before student teBcbimgj ni can Uni versity
placement coordinator (San Rafael campus)/ lead supervisor (Ukiah Center) will arrange for all field
placements and student teaching placerS&umdent teaching candidates do not negotiate their

own field placements.The placement will have these characteristics

1. Participate actively as a member of the school community in an elementary duihdall fibay
for 15 weeks

2. Participate in two different assignmeértte. first placement is nine weeks long; thedeco
assigment is six weeks lang

8§ One assignment will be at a lower grade level (gr&jles K
8§ One assignment will be at an upper grade level (g&des 4
3. Soloteach for at least three weeks

a. In the first placement (nimeeeks), assume full responsibility for dttle@e weeks, under the
direction of airecting teachgr
b. In the second placement (sixeks), solo teach &mdteam teach with thdrecting teacher.

4. Demonstrate pro&sional conduct and obligationg @eofessional Conduct and Obligations,
Chapter 1)

5. Meet at least weekly witinecting teacher teview lesson plans, reflect otrutdion, and plan
improvements

6. Meet at least weekly wilie resident supervisor or university supervisor to discuss planning,
appropriate instructional strategies, asdsaments,lfowing an observation of a lesson

7. You muststudent teach in classd®ere there are both Englisarnerand studentwith special
needs

[CHARACTERISTICS @UEATION SPECIALESTUDENT TEACHING

Education Specialisindidates are required by the California Commission on Teacher Credentialing to
complete two studetgaching experiences: 1) in a general education placement and 2) in a special
education placement. In the student teaching semester, you will be assigned to work in both special
education and general education programs. If your emphasis is elemewiliye yaasigned to an
elementary school. If your emphasis is secondary, you will be assigned to either a middle school or a
high school. Ideally, candidates will be provided with student teaching placements where they may
complete both requirements a #ame school site. Student teachers work at a designated school site
for one entire school semesierfollows:
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FOR CANDIDATES WHKXYH CHOSEN AN ELEVMARY EMPHASIS ORWAD
CREDENTIAL WITH MIPLE SUBJECT:

1. Work all day in a SpedEducatiorProgramdr nineweeks.

2. Observe in the general education classroom where you wilbégaahing in week 81 oneday
per week during your special education placement.

3. Assume full responsibility for at least three weeks, under the direction of a special education
directing teachgwith district approval.

4. In the second placement, beginning in thevi@k candidates team teach and/or solo with a
generakducation dirding teacher ia general education classroom fomsaeks.

5. Assume full responsibility for two weeks general education classrparth district approval.
6. Participate inat least one observed IEP meeting.

7. Prepare and implement a positive behavior intgention plan.

FOR CANDIDATES WHX¥H CHOSEN A SECORDAMPHASIS OR A DUA
CREDENTIAL WITH SIEGUBJECT:

1. Work all day in a middle school or high school for the entire school semester.

2. Assume full responsibility for at least twaigpeducation classes, under the direction of a
speciaeéducation directing teacher

3. Assume full teaching responsibility for one general education class in a specific subject area for
the semester, under the direction of a gezdrahtion directing tedwe.

4. Participate in at least one IEP meeting observed by youniversity supervisor

5. Prepare and implement a posive behavior intervention plan
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SINGLE SUBJECT STWOETEACHERS WILL:

1. Participate in a middle school or high school for the entire public school séheester.
characteristicsoftiss si gnment are outlined in o0Charact:

T e a ¢ hGhaperd (

2. Design unit, weekly and daily lesson plans and share thgseanditecting teachers

8 Weekly lesson plans musshared with directing teachers at astul week in advance
of teaching.

3. Schedule and participate in a weekly conference withreatihg teach€Form #6).

8§ The purpose of these conferences is to revise and refine plans for the coming week and to
reflect on feedback during the current week.

4. Confer weekly withiniversity supervisdollowing thesupervier 6 s observation of

§ Email the lesson plan for the lesson to be observed tonyeersity supervisat least 24
hours in advance of an observation.

5. Demonstrate professional condudd abligations at the school s@&dpter }, including the
following:

§ Participatas a full member of your department and school staff.
§ Attend department and staff meetjriiggermitted

§ Participate in all available-bigésed and distribased profegmal development
opportunities to the full extent possible.

6. Beopen to suggestisandlearn to becomavare of how others perceive you

7. Communicate effectively and regulaitly directing teacher(s), university supervisors, site
administrators, semidaader, and fellow student teacfarghe purposes of working together
to provide experiences, which benefit the participants and address the candidate learning
outcomes.

8. Keepan electronic filef lesson plans, feedback, and reflection on your teaching.

9. Participate in two Progress Conferences, using Form #7, Progress Conference with Teacher
Candidates: (1) in the 5th week of the semediatireitting teacher(s) and university
supervisgrand (2) in the 10th week of the semesteth@taniversity supgsor and the
directing teacher.
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10. Schedule and meet individuadih directing teachers and university supeteistigcuss the
completed Evaluation of a Single Subject Candidate's Teaching Performance foffnaForm #
the end of thestudent teachinggmester.

11.Complete the Teaching Performance Assessment (CalTPA)
12.Meet with the Credential Analyst to finalize your credential filing with the CTC.
13.CompletedProgram Evaluation fosnForms #15A to #15Bt the end of student teaching.

14.Complete the Program Completion Questionnaire, Form #14.
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MULTIPLE SUBJECT ®ENT TEACHERS WILL

1. Participate actively as a member of the school community in an elementary school for the full day
for 15 weekslhe characteristics of this assignmerdare | i ned wunder o0Charac
Multiple Subjec$t udent . Teachingod

2. Meet at least weekly wilie directing teachter review lesson plans, reflect on instruction, and
planimprovements (Form #6, Classroom Observation Form

3. Meet at least weekly witle tesident supervisor/university superisatiscuss planning,
appropriate instructional strategies, and assessments, following an observation of a lesson.

8 Emailthe lesson plan for the lesson to be obserwgalitaesident supervisor/university
supensorat least 24 hours in advance of an observation.

4. Demonstrate professional conduct and obligation€lisgter ), including the following:
§ Participate as a full member of your grade level and school staff.

§ Attend all grade level and staff meetings.

§ Paticipate in all available ditesed and distribased professional development
opportunities to the full extent possible.

5. Keepa classroom observation joumfdesson plans, feedbaK|ection on teachingnd Form
#1A-Weekly Verification Form: Obgation Hours

6. Participate in two Progress Conferences, using Form #7, Progress Conference with Teacher
Candidate: (1) at mmbint in the first assignment, wytbur directing teacher and resident
supervisor or university supervisor; and (2) at mid poig second assignment, with your
directing teacher and resident supergisamiversity supervisor

7. Schedule and meeith directing teacher, resident supervisor, and/or university sugervisor
discuss the completed Evaluation of a Multiple Subjatiti@®’s Teaching Performance form,
Form #10, at the end of each placement.

8. Complete the Teaching Performance Assessment (CalTPA)
9. Meet with the Credential Analyst to finalize your credential filing with the CTC.
10. CompletéProgram Evaluation fosnForms #BA to #15Fat the end of student teaching.

11. Completd~orm #14Teacher Preparation Program Questionnaire
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MULTIPLE SUBJECEDUCATION SPECIALSSITUDENTEACHERS WILL:

1.

Participate actively as a member of the school community in an elementary school for the full
day for 15 weeks.

Participate in two different assignments: the first placement is nine weeks long; the second
assignment is six weeks long.

8 The frst assignment will be in a special education (Resource Specialist or Special Day Class)
program.

8§ The second assignment will be in an elementary classroom.

Observe in the general education classroom where you wilhégamhingn week #1pone
day per week during your special education placement.

In the first placement (9 weeks) assume full responsibility for at least three weeks, under the
direction of a speciatlucation direrctg teacher

In the second placement (6 weeks), teamaadatr solo with a general educatitirecting
teacher

8§ Assume full responsibility for at least two weeks in a general education classroom
appropriate

§ Continueexperiences with classroom management, curriculum planning, and the
organizational skills necegdar asuccessful classroom environment.

§ Assist with grading and conferencing.

Meet at least weekly with theecting teacheo review lesson plans, reflect on instruction, and
plan improvements.

. Meet at least weekly wilie university supervisordiscuss planning, appropriate instructional

strategies, assessment skills and IEP skills.
Keep a notebook of lesson plans, feedback, and reflection on teaching.

Assess one studdittentified for this purpose by the Directing Teaemat participate in
writing and presenting an IEP at a regularly scheduled IEP meeting.

10.Implement and monitane Behavior Support Plan (BSP) or Behavior Intervention Plan (BIP)

on a student identified for this purpose by the directing teacher.

11. Participat in two Progress Conferences, using Forf Riogress Conference with Teacher

Candidate: (1) migay in the first assignment, witur directing teacher and university
supervisor; and (2) mighy in the second assignment, with your directing teadhueriaarsity
supervisor.
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12. Schedule and meet individuadity directing teachers and university supemiordually to
discuss the completed Evaluation Bflacation Specialistiultiple SubjedCandidate'’s
Teaching Performance form, FortOHOA, at the end of each placement.

13.Complete your PrelimindPprtfolio

14. Participate ira closing conference.

15.Complete the Teaching Performance Assessment (CalTPA)

16.Meet with the Credential Analyst to finalize your credential filing with the CTC.

17.CompletdProgram Evaation forns, Forms #15A to #15Bt the end of student teaching.

18.Complete the Program Completion Questionnaire, Form #14.

19. Demonstrate professional conduct and obligation€lisgter ), including the following:
8§ Participate as a full member of your gt and school staff.

§ Attend all grade level and staff meetings.

8§ Participate in all available-bigsed and distribased professional development
opportunites to the full extent possible
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|SINGLE SUBJECEDUCATION SPECIALSIIUDENT TEACHERSLL:

1. Participate in a middle school or high school for the entire public school semester.

8 This participation includes teaching-tinree special educaticlass periods for a full
semester: planning, impéting, managing, and evaluahsguction, assessing students
for IEP reviews and writing Education Evaluation reports, and participating in IEP team
meetings.

§ Studenteachers also teach one contegscfor a full semester in the general education
program: planning, implementing, managing, and evaluating instruction.

2. Design unit, weekly and daily lesson plans and share these with their Directing Teachers.

8 Weekly lesson plans must be shargddirecing teachers at leaste full week in advance
of teaching.

3. Schedule and participate in a weekly conferenasaalithlirecting teacher

§ The purpose of these conferences is to revise and refine plans for the coming week and to
reflect on feedback duringetburrent week.

4. Conferweeklywithour university supervisorofafoll owin
lesson.

5. Be open to suggestions and learn to become aware of how others perceive you.

6. Demonstrate professional conduct and obligations at the seh(sd@&hapter }, including
the following:

8§ Participate as a full member of your department and school staff.
§ Attend all department and staff meetings.

8§ Participate in all available-bigsed and distribased professional development
opportunities tolte full extent possible.

7. Keep a notebook of lesson plans, feedback, and reflection on your teaching.

8. Assess one studdientified for this purpose Hye directing teacheand participate in writing
and presenting an IEP at a regularly scheduled IERgnee

9. Implement and monitane Behavior Support Plan (BSP) or Behavior Intervention Plan (BIP)
on a student identified for this purpose by the directing teacher.

10. Participate in two Progress Conferencesyaithsupervisorsising form #71, Progress
Corference with Teacher Candidate: (1) inttheréek of the semester withich directing
teacher and university supervisor for each placement; and (2)timleek @f the semester
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with the university supervidor each placememtdditional conferencesay be scheduled as
needed.

11.Schedule and meet individuadith directing teachers and university supemiordually to
discuss the completed Evaluation Bflacation Speciali§ingle Subje€@andidate’'s Teaching
Performance form, Form9 A, at the end of the&udentteaching.

12.Complete your PrelimindPprtfolio

13. Participate ia closing conference.

14.Complete the Teaching Performance Assessment (CalTPA)

15.Meet with the Credential Analyst to finalize your credential filing with the CTC.
16.Complee Program Evaluation fosnForms #15A to #15Bat the end of student teaching

17.Complete the Program Completion Questionnaire, Form #14.
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MEMBER®FA STUDENT TEACHERWBPPORT TEAM

1. Universitysupervisor or resident supervi@an Rafaebmpusnly)d provides weekly
observation, participates in evaluation

2. Directing teacher @ provides daily oversight, participates in evaluation

3. Schoolprincipal 8 approves placements, coordinateswmitbersity supervisgrarticipates in
evaluation

4. University seminar leaded provides weekiyentoring for resident supervisod provides
weekly seminar

5. Content Coach(Single Subject onkg)provides support specific to single subject content
areas. They assist students in developing an orgjwakR unit pin, and share techniques
and materials relevant to their content areas. Students find their own content coaches as a
requirement for EDUC 5255, Pedagogical Preparation II.

[CHARACTERISTICS QE BNIVERSITSUPERVISORS

All university supervisors forDominc anés teacher candidates wil|l

8 Knowthe Californighcademic Content Standards and CommonS&tarelards for the
grade level(s) and subject(s) for the classes in which they will observe;

8§ Communicate and collaborate effectively with oteerbers of ateache candi dat ed s
support tem;

8§ Suggestaariety ofinstructionastrategies to engage all students in learning

8§ Understand the importancesafffoldhglearning sthatall students havaccess to the
core curriculum;

8 Have experience creatargl maintaing safe andffective classroomwaronments for
student learning;

8 Recommend a variety of wayteachingeading, writing, and language instruction within
various content areas;

8 Recognizeifferentiate instruction and assessment for English leaangstudents with
special needs;

8§ Share subjespecific materials and ideas vatither candidates;

8 Hold valid teaching credentials appiate to the classroom/course in which they will be
observing;

§ Have a solid recommendation from their current (or fpsukool administrator; and

8§ Meet other specific requirements as determined by individual school districts
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|UNIVERSITY SUPERWRSONILL:

1. Provide orientatiofor directing teachers and support providesso ut Do mi ni cands
2. Observehe student teacher

8 Complete classrooatservations of student teacher

o 15 classroom observations for estudent ¢éacher.

8 Confer with thestudent teachédeforethe observation to:

0 Set goals for the observation
0 Review the lesson plan

8§ Meet with eacktudent teachet the school site after the observation to provide him/her
with constructive feedback on his/her progress:

0 Weekly conferences

§ Give specific, written, constructive feedback to providsuthent teachevith sufficient
information t o f ac iolprattiaet and evatuatiseqplocesses,(sée r e f |
Form#6/6A).

o0 Weekly written feedback

8 Encourage and support tsiedenteachem developing and implementing a variety of
teaching strategies.

8§ Assist thestudent teachén determining strategies and practices regardingocfassro
management

8 Share observations with other members dttitent @éacheés supportteam to enser
completecommunication.

8 Work with thestudent teach¢o ensureppropriate performancef t he Uni ver si t )
expectations.

3. Model for thestudentteachethose professional behaviors consistent with exedlenc
teaching.
4. Confer with other members of thadentteaches support team

8 Meetwith directing teacheras needed, to discuss progress and to develop plans for
addressing any problems that may arise.

8 Confer regularlyith school site coordinators/ principals/resident supentspreblem
solve ay difficulties related studentéacher

o

Evaluatda he st ud eeformaneeacher 06s
Mai ntain all documents wuntil the end of the

o
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7. Write a letter of thanks on behalf of Dominican to each directing teacher.

8. Speak withthesikoor di nat or / princi pal at the end of
continued participation as a Dominican training site.

9 Write a |l etter of recommendation at the stud

ForSingleSubjectr Education Specidiitident Tehers:

8 Meet with thetudentteacheand directing teachersaistudent teacher progress
conferencen the 5th week of studemtiching to discuss theident teach@rs per f or man «
and agree on areas that must be improved in order stugassteachingComplete Form
#7.1 Please refer the Continuunfor the Teaching Performance Expectations Rubric

8 Meet with thestudent teach€and thealirecting teacher, if neefl@dthe 10th week of
supervisedeaching in a secomstldentteacheprogressonference, to discusge student
teacher's performanard agree on areas that must be improved in order tupeasssed
teachingReviewForm#7.2 (Action Plan) and ocaplete Form# 7.3 (Intervention Action
Plan) if necessary

8§ Complete Form #I(IEP Evduation)
8§ Complete Form #1A (BSP/BIP Evaluation)

ForMultiple SubjextEducation Specidlisident Teachers

8§ Meet with thestudent teacher and directing teadheastudentteacheprogress
conferencet the midpoint of the first assignment and tllepwint of the second
assignmenttodiscush e st udent teacherds performance
improved in order to pass supervised teacborgpletdorm #7.

8§ Evaluate each Student Teachero6s performanc
Evaluation of Multiple Subject/Education Specialist Candidate's Teaching Performance (see
Form#10/10A) ; Evaluation of Single Subject/ Educ
Performance (see ForrB/8A).

8 Meet withthe student teachtr discuss the final evaluation and secure all signatures. File
completecevaluatioriorm (Form#9/9A or # 10/10A) with the university seminar leader or
progranmchair

Complete Form #1(IEP evalu@on)
Complete Form #1A (BSP/BIP Evaluation)

Collect completed evaluation forfineen directing teacheasd file wth the progranchair

w w W w

Completd~orm #13 (Recommendation of Passing Supervised Teaching) as appropriate.
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| DIRECTING TEACHERIEIW

1. Provide aientation for thestudent teachdreforestudentteaching begins:

8 Explain school procedures and classroom expectationstiodiret teachér particularly
those related to planning, grading, and classroom management.

§ Discusexpectations for trfudenteache s per f or manc e.

§ Guide thestudent teachan organizing curriculum and planning instruction for the quarter
and semester.

8 Share ideas and resources witlsttident teacher

2. Attendan orientation meeting ab@b mi ni candés pr og m@afstugenti or t o 1
teaching, led e university supervisor

3. Schedule and participatevieekly conferenswith thestudent teach€Form #66 A).

8 Supervise the development of shamtd longrange planning (lesson plans, unit plans, etc.)

§ Assist thestudenteachein developing plans for addressing classroom problems/issues as
they arise.

§ Providespecificconstructivevrittenor oralfeedback at leashceeach week to thstudent
teacheto assistwith improving planning anthplementing instruction.

8 Provide thestudent teachevith the opportunity to implement a variety of teaching
strategies.

4. Observe thstudentteachérs cl assroom teaching performance
throughout each student teaching assignment.

5. Model for thestudent teadrthose professional behaviors consistent with excellence in
teaching.

8 Provide guidance to tsaudent teacher witespect to school policies and procedures.

8§ Assist tle student teachgn determining strategies and practices regarding classroom
managemen

6. Reviev thestudent teach@nsritten lesson plans.
8 Engage in reflective conversations to promote thasselsment of teudent teacher
8§ Expect to see weekly lesson plans natleterFriday of the preceding week.

7. Conferregularlyith university supervisor/resident supertsqrovide feedback ohe
student t e andhssuesbs progress
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8 Meet withuniversity supervisor/resident superyiasmeeded.

o Share feedback on classnaabservations witthe university supervisor/resident
supervisar

o Confer regularhyith school site coordinatdosproblemsolve any difficulties related to
student teachers

8. Evaluateths t u d e n t petfoemarcdie a tilnsly manner.

9. Communicate regarly with thauniversity supervisor/resident supervis@rovide feedback
on thestudentteach@érs pr ogress and | ssues.

10. Write a letter of recommendation at the student teachers request (Optional)

ForSingleSubject anBducatiospecialisbtudenffeachers:

8§ Meet with thestudent teachend university supervisar astudent teacherqgress
conference, in the 5th weekstilident teachg to discuss thetudent teachérs per f or man
and agree on areas that must be improved in order stugassteachingComplete Form
#7.1

8 Meet with thestudent teachém the 10th week afudentteaching, in a secogddent
teacheprogresgonference, to discuss tedentteacher's performanaed agree on areas
that must be improved in order to paigdentteachingComplete Form #1.

§ Evaluate eacdtudentteachérs per f or mance on the Evaluati o
Specialist Candidateds 9W9emaching Performanc

ForMultipleSubject anBducatiospecialisbtudenifeachers:

8 Meet with thestudent teachendresident supervisor/university supervisor, in a student
teacher progress conference, at the midpoint of the first assignment or the midpoint of the
seconhssi gnment to di scus ancdahdeagreatareaséhatt t eac h
must be improved in order pass student teachif@pmplete Form #1 each time.

8§ Evaluate eacdtudentteachérs per f or mance on the Evaluati o
Subject/Education Specialist Candidate's Teaching Performance form] G/aom, st
the end of each placement.

8 Meet with thestudent teachéo discuss the final evaluation and secure all signatures.

8§ Give completed evaluation fotothe university supervisor

|PRINCIPAL)SSCHOOL SITEOORDINATORMILL:
1.1l ncor por at studénoteashs intectlaenifé af the schooy:
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8 Greeingstudent teachgeat school meetings and introduchgm to appropriate
department and/or grade level members.

§ Assisingstudent teachgin established appropriate sites for observation and participation
experiences in the semester befordlkentteaching.

§ Expecingtheir participation in department/grade level meetings.
§ Includngthem in staff meetings.

8 Alertingthem to availablerofessionatievelopment opportunities.
2. Guide the process of identifying appropsdaidentteaching placemerg

§ Approvngallstudentteaching assignments.

§ Maintaiingregular contact witihe university supervisassigned to the school
sitdstudent teaher

8§ Workingwith the university supervisor in developing and refining the supervising skills of
directingTeachers.

8§ Problemsolingwith university supervisors, or department chairs, any difficulty in making
the student teachitirecting teaché ma t ¢ h .

3. Establish school expectatidoisstudent teachers and directing teaddyers
§ Orieningstudent teachgto school policies and procedures.

8§ Orienting directing teachers to scheglectations for mentoringtaident teacher.

8§ Workingwith the universityupervisotin orienting directing teacher® Do mi ni canod s
expectations for mentoringt@dent teacher

|UNIVERSITY SEMINARADERS WILL

1. Conduct weekly professional development seminatadent teacher

2. Encourage and suppstudent teachgindeveloping and implementing a variety of
teaching strategies.

3. Submitstudentteacherd gr ades for the seminar.

4. Write a letter of recommendation atshelent teachérs r ¢Ogptiorsals] t .
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SUMMATIVE ASSESSMENT OF TEACHER CANDIDATE PERFORMANCE

Candidate must successfully complete:

I.  Teaching Performance ExpectatidiE)
[I.  California Teaching Performance Assessment (TPA)
lll.  Professional Teaching Website

|. TEACHING PERFORMAKRGEBECTATIONS (TRES

The Teaching Performance Expectations (TPEs) are the sthgdehash a candidate's supervised
teaching performance will be evalu@itedns 9/9A, 10/10A)There are 13 TPEs, organized by six
domains.

EDOI\/IAIN A. MAKING SUBJECT MARTEOMPREHENSIBLESTWDENTS
TPE 1  Specific Pedagogical Skills for Subject Matter Ingiction

1A SubjectSpecific Pedagogical Skills for Multiple Subject Teaching
Assignments

8 Understands the steddopted academic content standards and how to teach the
subject matter in the standards

§ Designs plans to teach the standards
8 Demonstrates the &by to teach the standards

1B SubjectSpecific Pedagogical Skills for Single Subject Teaching Assignments

8 Understands the steadopted academic content standards and how to teach the
subject matter in the standards

§ Designs plans to teach the standards
8§ Demonstrates the ability to teach the standards

EDOI\/IAIN B. ASSESSING STUDENARRKING

TPE 2  Monitoring Student Learning During Instruction

8 Determines student progress toward achieving thadtgted academic
content standards

8§ Supports students' learningidg instruction

TPE 3 Interpretation and Use of Assessments

8§ Understands assessments
8§ Uses and interprets assessments
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8 Gives feedback on assessments

EDOMAIN C. ENGAGING AND SUPPIDIETSTUDENTS IN LEARG
TPE4  Making Content Accessible
8 Addressestateadopted academic content standards

8§ Prioritizes and sequences essential skills and strategies
§ Uses various strategies to facilitate student learning

TPES5  Student Engagement

§ Sets goals
8 Ensures active and equitable participation of all students
8§ Monitors student progress

TPE 6  Developmentally Appropriate Teaching Practices

6A. Developmentally Appropriate Practices in Grades-B

8§ Understands important concepts about learners

§ Designs instructional activities

8 Provides appropriate educational practices

8§ Adaptsplans for students with special needs and abilities

6B. Developmentally Appropriate Practices in Grades&

w

Understandings important concepts about learners
Designs instructional activities

Provides appropriate educational practices

Adapts plans for studes with special needs and abilities

w W w

6C. Developmentally Appropriate Practices in Grades B2

wn

Understands important concepts about learners
Designs instructional activities

Provides appropriate educational practices

Adapts plans for students with spe@alds and abilities

w W W

TPE 7  Teaching English Learners

8§ Applies important concepts about English learners
8 Understands theories, principles, and instructional practices

8 Applies theories, principles, and instructional practices for comprehensive
instruction ofEnglish learners
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'DOMAIND. PLANNING INSTRUCTAND DESIGNING LEARBIEXPERIENCES FOR
 STUDENTS

TPE 8 Learning about Students
§ Uses principles of child and adolescent development in planning

8 Learns about students' needs and abilities
8 Uses information abostudents to plan instruction and assessment

TPE 9 Instructional Planning

§ Establishes goals
8§ Connects academic content to the students
§ Selects strategies/activities/materials

'DOMAINE. CREATING AND MAINNTNG EFFECTIVE ENYNMENTS FOR STUDENT
LEARNING

TPE 10 Instructional Time

8§ Allocates instructional time
8§ Manages instructional time
8 Reflects on the use of instructional time

TPE 11 Social Environment

8 Understands the importance of the social environment
§ Establishes a positive environment for learning
8§ Engags in behaviors that support a positive environment

EDOMAIN F. DEVELOPING AS A PESEIONAL EDUCATOR
TPE 12 Professional, Legal, and Ethical Obligations
8 Demonstrates professional obligations

§ Carries out legal obligations
8 Demonstrates ethical behavior

TPE 13 Professional Growth

8§ Evaluates teaching practice
8 Improves teaching practice
8 Reflects on feedback
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EEVIDENCE OF TPESPIMMCE THROUGH CLAGSRI OBSERVATION

[This is not an exhaustive list, but provides examples of observable characteristics for each of the
TPEs.]

A. MAKING SUBJECT MARTEOMPREHENSIBLESITWDENTS:
TPE 1 Specific Pedagogical Skills for Subject Matter Instruction

The teacher candidate:

§ uses ugo-date, factually accurate materials to match the standard being taught

8§ models the expectadsignment

8§ knows the content as shown by level of detail and connections

8 uses appropriate modalities for content standards

8 correctly answers student questions about content

§ organizes activities so students show

§ follows his/her own less plan

§ uses vocabulary appropriate to the subject

8§ matches st udematerdunderstanging of subj ect

8 has specific content objectives which are shared with students

8 creates worksheets or exams that show knowledge of subject matter

§ creates a word wal

8 makes lists of appropriate vocabulary words for lessons presented

§ displays student work

§ facilitates studentsd use of computers

8§ uses writing samples and rubrics

8§ conducts whole class and small group discussions

8§ uses multiple modalitigsg., writes a vocabulary word on the board while
he/she is saying it)

8 designs lesson plans based on theastafged content standards

8 writes factually accurate information on the board

§ develops student timelines

B.  ASSESSING STUDENRREING:

TPE 2 Monitoring Student Learning During Instruction

The teacher candidate:

8 moves around the room purposefully
§ uses a variety of monitoring techniques
8§ gives specific feedback
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8 allows appropriate time lapses between direct teacher instruction and student
participéion

checks for studen-teaclhesasmebaded st andi ng, th
asks for repetition of information by example

uses student sod erteaslhr s as opportunities
keeps anecdotal records

encourages studentsd responses

uses a variety of levels of questimpni

frequently reinforces learning

asks information questions throughout the lesson

asks questions related to instruction (as a means of checking for understanding)

asks students to respond by showing thwmlas thumbsdown for their
understanding

8 checkdor understanding by asking foHoprquestions

w W W W w W w w w wWw

TPE 3 Interpretation and Use of Assessments

The teacher candidate:

§ uses quizzes or pretests before beginning a new unit
8§ assigns students to groups based on assessment data

8§ uses assessment data when mestingarents, support staff, colleagues, and
students

§ uses assessments to drive curricular progression

8 uses multiple measures

8 modifies instruction based upon interpretation of assessment results

8 returns graded assignments to students with comments

8§ teachestudents sedissessment techniques

8§ spendstimereeachi ng, as nedoewnadryespfonsre dr
students

§ gives short quizzes on prior dayos | es

C ENGAGING AND SUPPIDISTSTUDENTS IN LEANRG:
TPE 4 Making Content Accessible

The teacherandidate:

8 identifies academic content standards and objectives in the lesson plan, follows
the lesson plan, and refers to standards on the board

8§ writes an agenda on the board (age appropriate)
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elicits studentsod | i st eses,andshargdr oup di s
responses

makes a variety of materials accessible and challenging for all students (age
appropriate, language appropriate)

uses graphic organizers

uses math manipulatives

provides adequate time for guided practice

models active listenigt e xt end studentsd thought pt
works with students otte-one to differentiate instruction

writes a daily objective on the board and refers to it

presents information in several ways

asks students to summarize a reading assignment in writing

TPE 5 Student Engagement

The teacher candidate:

w W W W w ww wwwwuw ww w w w

§
§

randomly draws studentsd names for Q a
provides materials for all students

circulates around the room to ensure that students are on task

posts as well as states goals

has multiple activities prepared and kwaves to shift strategies appropriately

keeps a daily/weekly journal

uses taskpecific rubrics

checks for understanding

connects with students on a personal level

makes daily contact with all students

adapts to changing situations in the classroom

connecs with students by eye contact

ensures active and equitable participation though interaction with students

uses ouphhumbblowndé to involve students i
keeps students visually engaged (e.g., students eyes track the teacher)

assists studes who are struggling to follow directions

asks frequently, OAre there any quest.i
supposed to do?6

asks students to read in turn

uses the pashare technique

TPE 6 Developmentally Appropriate Teaching Practices

Theteacher candidate:
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provides ageand abiliyappropriate instruction

uses a variety of developmentally appropriate teaching methods
alternates quiet and active tasks

knows and uses the developmental stages of students

varies activities with opportunitiesphysical movement

uses handsn activities and manipulatives

determines accommodations/modifications for students with special needs
arranges cooperative learning group activities

provides opportunities for group work

assigns modified spelling liststtedents with special needs

draws pictures to illustrate vocabulary

presents small group activities to the entire class

distributes a rubric and discusses it with students when presenting a new writing
assignment

differentiates instruction

uses real lifevents and experiences

posts goals, course requirements, and grading practices
makes compassionate exceptions to deadline

w W W W w ww w w w w w w

w W W W

TPE 7  Teaching English Learners

The teacher candidate:

uses visuals, including pictures, video, and realia
uses ageand abilityappopriate materials

uses graphic organizers

employs smagjroup instruction

uses paraprofessionals and resources as available
provides visual dictionaries

meets on®n-one with students (as needed) to fload vocabulary prior to
presenting it in class

hasst udents find pictures in magazines
adapts lesson plan for English language learners

clarifies vocabulary

expresses meaning in a variety of ways

translates key or bulleted points

displays an abundance of realia and refér

provides materials for English learners in their native language

w W W W W W W

w W W W W W W
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D PLANNING INSTRUCTKINYD DESIGNING LEARBIEXPERIENCES FOR

 STUDENTS:

TPE 8 Learning about Students

The teacher candidate:

8
8
8
8
§
§
8
8
8
8
8
8
8
8
8

creates | esson pl anstyleslarmteveedapt to st u
walks around the room to see student work

groups students based on specific criteria

talks to former students about their experiences in class

accesses cum folder information

makes use of school counselor, when available

makes sure inforation in the lesson plan is relevant to student interest/ need

uses student surveys to learn about their homes and interests

sends a newsletter to parents that includes a survey

identifies students with special needs and adapts lessons

ensures accessilifior movement throughout the room for all students
assesses studentsd knowledge and skil
incorporates studentsd names into sent
works with students orm-one for extra help

asks students to share their experiences withatles$as they relate to an
upcoming lesson)

TPE 9 Instructional Planning

The teacher candidate:

w w W W w ww w ww w w w

states goals in the lesson plan

lists agenda on the board

lists goals and standards on the board (as appropriate)
conducts introductory and closing activities

is adequately prepared for this lesson

makes comprehensive lesson plans

models what is expected of students

creates lesson plans that show evidence of time considerations
provides time for closure

uses formal criteria for student grouping

varies studemrouping

clarifies instructions given

lists homework on the board and reviews it prior to dismissing students
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§ posts daily agenda on the board and reviews it first
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The teacher candidate:

The teacher candidate:

establishes and sticks to routines

shows student respect and offers positive reinforcement

CREATING AND MAINNTNIG EFFECTIVE ENYNRMENTS FOR LEARNING
TPE 10 Instructional Time

8 uses parameters/time allotted for opening, work time, and closure
§ estimates time for each part of the lesson plan
§ provides time for closure at the end of the lesson
8 begins class on time
8§ enforces clear procedures
§ paces the lesson appriately
8 handles transitions between activities smoothly
§ reflects on time management
§ indicates time in lesson plan
8§ asks students o0Do you need more t
8 writes daily plan on the board
8 Dbuilds in adaptable transitions when needed
§ creates lesson plans tinglicate time for learning
§ posts times to present on the board
8§ allows time for students to complete their assignments
8 manages transitions
TPE 11 Social Environment
creates a seating plan that meets

recognizes individual student behaviors and enforces class rules

posts behavior rules
models rules

uses ongoing techniques, faragle nonverbal, for regaining control

uses behavioral strategies appropriate to age and maturity levels of students

sets expectations and maintains them

provides a safe environment so students feel comfortable speaking

8§

8§

8§

8§

8§

8§

§ practices teafinuilding activities
8§

8§

8§

8§

8§ demonstrates flexibility in dealvith individual disruptions
8§

effectively handles minor disruptions from students, for example:
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head on desk

talking while the teacher is talking
inattention, note passing
tardiness

late papers

materials not brought to class
eating

failure to follow instrdmns

rude or unacceptable behavior

F DEVELOPING AS A PESSIONAL EDUCATOR:

TPE 12

Professional, Legal, and Ethical Obligations

The teacher candidate:

w W W W W W

TPE 13

attends staff meetings, parent meetings, IEP meetings, etc.

covers state standards, responds tohstaffbook, and follows district policies
understands the higher ethical demands placed on teachers

dresses appropriately and professionally

stays current with subjenttter knowledge

consults with Directing Teacher and/or University Supervisor

Professional Growth

The teacher candidate:

w w W W W W

practices reflection, keeps a journal

adapts and makes changes, as needed

keeps updated on newest trends

takes feedback positively

attends professional conferences

openly shares ideas, strategies with dgeetichers and other colleague
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1. CALIFORNIAREACHING PERFORMAMNRGSEESSMENTALTPA)

A teaching performance assessment is an assessment that requires candidates to demonstrate
through their performance withR students that they have mastered the knowledge, skills and
abilities required of a beginning teacher, as exemplified @athing Performance Exp€ERE®ns

At Dominican, we have adopted @@ TPAwhich is embedded ioyr Dominican course work.

The CalTPA measuré® domains of the TPEs, which describe what California teachers need to
know and be able to defore being recommended for a Preliminary Cred¥ntialcredential

program introduces you to the TPEs and gives you multiple opportunities to become familiar with
them.

The GITPAIs organized into four interrelated yet separate tasks that inaeagedrity as you
move through thenftach performance task measures a number of TiRERuUr tasks are:

8 Subject Specific Pedagogy TasRhis task requires candidates to use information
provided within the prompt about particular students to idappfppriate subjespecific
instruction and assessment plans, and to adopt this information for these Bhislégk.
is based on written scenarios provided to the candidate that describe students in hypothetical
classrooms.

8 Designing Instruction Task. This task requires the candidate to make appropriate
connectiondetween what the teacher knows about the students in the class and his/her
instructional planning for those students. This written task contairst@pfiset of
prompts that focuses tiandidate on first identifying and then applying the connections
between thetudent&c har act eri stics and | earning need s
planning and adaptations for those specific students.

8 Assessing LearningTask. Thistaskrequires catidates to demonstrate their ability to
design standartesed, appropriate student assessment activities using a specifie standards
based |l esson of the candidateds choice. As
adapted for an English learner astudent with special neelslsaddition, candidates
demonstrate their ability to conduct assessment activities appropriately to assess student
learning and to diagnose student instructional needs based on the results of the
assessment(s).

8 Culminating Teaching Experiencetask. In this task, the candidate designs a standards
based lesson for a class of students and teaches that lesson tbZastudekts within the
classroom setting, while making appropriate use of class time and instructional resources,
meeting the d#ring needs of individual students within the class, managing instruction and
interactions with and between students, and assessing student learning. Following the lesson,
the candidate demonstrates the ability to analyze the strengths and weakeelesso0f t
To ensure equity to all candidates in the scoring of the task, a videotape of the lesson is
collected and reviewed as evidence during the scoring process.
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I1I.PROFESSIONAL TEAGCKHMWEBSITE

Theassessmenf the Rofessional teaching websiggibs during the core coursework and
culminates in the final semester.

8 The purpose of the Professioteaching websitis to create an opportunity to collect a
variety of materials that demonstrate your growing knowledge as a beginnirig teacher.
provdescandidatewith an opportunity to focus dheirgrowth:collect artifacts and
evidence; refleon knowledge, skills, abilities, and attitudes; and to dodbeigearning.

8 TheProfessiondkaching websiteill be asynthesisof candidatesxpeiences and
observations in the program.

Candidatewill receive additional information and directiegarding theirrpfessionatleaching
websiterequirementgiroughout coursework.
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CHAPTER 4: REQUIREMENTS TO QUALIFY FOR AN

INTERNSHIP
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INTERNSHIP PROGRAM(SAN RAFAEL CAMPUS AND UKIAH CENTER)

An InternshipProgram is an alternative, stgiproved plan for the professab preparation of teachers.
As part of California's innovativearning to Teach Contitheumtern Program offers the opportunity
for a unique partnership among highly qualified candidates, participating school districts, and the
Departmenbf Education

Dominican Universityds Intern Programs contin
districts and to strengthen the partnership between participating school districts and the Whilersity.

it is the responsibility ofthe intern to secure employmentprogram faculty communicate with
participating school districts to assist in making conndmiwveen interns ardgailable teaching

positions for whickhe internsare qualifiedntern teacher candidates must be adntdtéte Intern

Credential programs and be interviewed and hired by a participating school district i#0&t least a
contracted positiod. hi s percentage of time may be | arger
agreement with particular districts.

1. To be hired as an intern, the candidate must meet the following requirements:

8§ The candidate must meet all of the requirements for Admission to Intern T&achir#L2E-
Application Checklist for Internship Credential)

8§ The candidate must completeehgployment application and selection process required by the
district(s) where s/he desires a position.

2. Selection of an Intern for admissi®based upon the experience of the candidate, the needs of the
school district, and the candidate's ability to ttne@nitial requirements for issuance of the
University Intern Teaching Credential.

§ Itis the responsibility of the candidate to secure employment as an intern.

§ Once the candidate has met all of the California Commission on Teacher Credentialing and
empbyment requirements and is admitted to the Intern Credential Program; the candidate is
authorized to teach on an Intern Credential.

8 Upon successful completion of the-4pear academic program and supervised fieldwork
components, the candidate will be suBingle/Multiple Subject Preliminary Teaching, or
Education Specialist Preliminengdential.

8§ Becausan interris employed and assigned to a teaching position, the supervised teaching
fieldwork experience occurs in his/her own classroom, occursreotigwvith coursework, and
lasts the length of theternship, typically two years.

3. Ample support and supervisiorttod intern during his/her internshipoise of the most important
components for a successful otiontppgrame i n the |
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8

Towards this end, a site support teasreisted for each intern, consistihthe site
administrator/principal, theniversity supervisor, and a support provider, coordinated by the
progranmchais.

Each member of the team has specific anlésesponsibilities

In addition, during thieerm of the internship, the intern w#irticipate in the Professional
Development/Intern Seminar to analyze, discuss, and develop effective strategies for issues the
arise from the classroom assignmertliaboration with University facudtyd interrcolleagues.

4. Multiple subject and singlebject intern teachene expected to experience at least two or more
grade levelsr courseadvancement over the tyear periodCandidates not assigned to two
different levelsr coursesnay meet this requirement throogleof the following options:

8

8

Observe for a minimum of 20 hours over the course of the internship in a classroom different in
grade level or school setting from tegulaassignmenfThese observatidrours may be
compl eted during the internds planning per

Teaching in a setting other than the regular assignment in a summer school, after school, or otf
supplemental school program.

An alternative observationteaching experience approved in advance by the pcbgiam

Education specialist candidates are expected to participate in both general education and special
educatioriield experiences over the tyaar periodCandidates may meet this requiremgnt b

8

8

Observingor a minimum of 20 hours over the course of the internship in a general education
classsoom(These observations hours may be compl e

Teachingn a setting other than the regular assign@ergummeirschool, after school, or other
school prograras approved by the prograhai.

An alternative observation or teaching experience approved in advance by theh@atiogram

Intern teachers teaching ina-public/privateschool must teach in a publicamh(seg@rogram
policy onGeneral Education Teaching Requirement for Intehapter &f this Handbook).

REQUIREMENTS FOR AN INTERNSHIP CREDENTIAL

Beforereceiving a recommendatfonan Internship Credential, candidates mustshtisked the
following requirements of the California Commission on Teacher Credentialing:

1.

2.

Bachelor's or higher degfeem a regionaligccredited college or university

Fingerprintlearance thrgh a valid Certificate of Clearance

Tuberculosis clearance

Completion of a course in child and adolescent development
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9.

Basic skills requirement

Subject matter requiremetttjs means you have compleaiad of the followin@with documentation
in your credential file):

8§ Passed all sections of the approp@&EeT/Multiple Subgt or CSET/Single Subject exaons
8§ 100% of a Subject Matter Preparation Program (Single Subject candidates only)

U.S. Constitution requiremépaissing grade in a course at least two semester units or three quarter
units or passing scara an examination in the Provisions and Principles of the U.S. Constitution
given by a regionally accredited college, or university)

Other documents and requiremts prescribed by your progr@e. Form #1antern Program
Registration for NCBTP)

Completd Preservice Experience/Trang Requirement (Form 2D)

10. Employmentn a cooperating school districtern candidates must provide an employment

agreement verification agreement letter. This letter must be wigtefessional letterhead, signed,
daedand include these items:

0 School/District requesting the intern position.

o Title of Specific Teaching position (grade level(s), subject(s))
o Percentage @bntractedime (minimum 40%

0 Specific sthdate on internship position.

11.You must enroll with a state funded program of support. Your district and university are partnered

with severastate funded support progmiviou are requireh enroll and participatein the

programin your districtYou willbe contacted by thetern Coordinator for your county whvaill

explain the enrollment process, program participation, and any next steps/timelines that apply to yc
individual situation.
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CHAPTER 5: INTERNSHIP TEACHING
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RESPONSIBILITIES IBFERNTEACHERS

1.
2.
3.

9.

Complete the CTC onlimecommendation process for the Internship Credential.
Understand the requirements of the internods
Complete Internship Agreemeirg.Eorm #12AlInternship Agreement for NCBYP

Register for and maintaiantinuous enrollment and participation in the Internship Program
(courses and seminars and all responsibilities).

Consult the district support provider, as necessary and appropriate, regarding school and district
policies, procedures, and expectations.

Attend program orientations, semimargainings provided

. Meet regularly with the district support provider and university supervisor regarding professional

progress and development needs.

Provide lesson plans for observed lessons, as requestedstodhsugiport provider and/or
university supervisor as part of the observation/support process.

Participate in observation conferences with the university supervisor.

10.Develop professional goals based on the Teacher Performance Exp@datjons

11.Work colaboratively with the support provider, site administratointenaship prograrstaff.

12. Meet weekly with the support provider (Forr@Btile. Intern Activity Log NCBTP

13.Maintain the Intern Program Summary and submit to NCBTP (F@®).#his form is

dstributed to the school district and may be
completion of the Intern Program.

14.Complete local and state evaluation activities.
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RESPONSIBILITIES ®EHOOL DISTRICT ADNDE ADMINISTRATOR

1. Assigrthe internto a paid teaching position authorized by the Single Subject, Multiple Subject, or
Education Specialist Credential. Interns are paidonafullendhuced t eacher 6s
the districtds regular salary schedul e.

2. ldentify and assigngaialifieddistrict support provider and facikaupport provider
compensatian

3. Provide up tdiverelease days per year for each distipgtort provider and/or interfhese
release days may be used for observations, professional developmert,aaithiésstthe Intern
Program responsibilities.

4. Provide appropriate distrorientation and training for the intern, support provider anersity
supervisor.

5. Acknowledge the novice stabfisnternsandadjust assignments accordingly

6. Acknowledge the adfor the intern tattend University courses aujust the schedule
accordingly

NORTHCOAST BEGINNING THE® PROGRAM (NCBREBPONSIBILITIES

1. Provide administrative oversight, coordination and compfianieggids to state requirements
2. Provide traiing andyuidancéor support providers
3. Distribute funds to districts to be used to offsettis ¢ support providecompensatian

4. Distribute funds to the University as delineated in the MOU or Budget Agréeawihe. a

regular forum for communication and feedback about the program through the NCBTP Advisory

Board and communication with NCBTP staff

[RESPONSIBILITIES ®8PPORT PROVIDERS

1. CompletedPeer Coachiming and attend aagditional meetings or traig

no

Develop effective coaching and camioation skills
Understand the requirements o e 1 n t appravedl gpfessional preparation program

Help orientthe internto school and district proag@s, routines, and regulations

a >

Develop a sustainimgnd thoughtful mentoring relationstgh the intern.
6. Meet weekly witthe intern tooffer guidane and consultation (Form28).

7. Meetregulaly with the university supervisor and the intern

2013-2014 Teacher Preparation Program Handbook
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8. Participate witthe university supervisor in assessingtthe r n 6 s eaphrsentgestee s s

9. Be available as a resource to artsviee | ndst®ns andl £ prqwdyeneral support and
mentoring

10. Share instruction@leas/materials with the Intern
11.Serve as a role o for the teaching profession
12.Conduct guidedonversations witime intern to refleain and si-assess classroom performance

13.Conduct formal and informal classroom observations and provide specific written feedback to the
Intern a minimum of twarhes per year

14.Maintain a monthlctivity Lodocumenting meeting times and topics amehisimonthly to the
NCBTP staff

15.Work with Intern to maintain the Intern Program SumrBagy.completed summary and toa
the NCBTP office annually

16.Complete local and stgirogram evaluation activities

RESPONSIBILITIES OFIVERSITY SUPERWSO

1. Provideorientation for support pradersa b out Domi ni cands program

2. Serve as Dominicands representativeA.in compl
Understand the requirements ofi e i state approed pofessional preparation program
Attendintern program orientatigrseminars or training, as needed

Observehe intern teachirgnd provide feedback in ac@rde with University procedures

o o M w

Weeklyclassroom observatiooseach intermt h e  sfinst semmesidy, sobservations per
semester in all subsequent semesters

7. Confer withthe internbefore the observation to:

0 Set goals for the observation
0 Review the lesson plan

8. Meet witheach intermt the school site after the observation to providédrwith constructie
feedback on his/her progress

9. Give specifiowritten, constructive feedback to provilde internwith sufficient information to
facilitate 0 ooepatite] andeyatuativegrodesseas (seéet- @A )

10.Be available as aresourceatos wer t h e iandteeprovide snentping st i ons

2013-2014 Teacher Preparation Program Handbook
Dominican University of California



Chapter 5: Internship Teaching 76 | Page

11.Encourage anslipport the interm developing and implementing a variety ohteg strategies

0 Assist the Intern, as necessary, in determining strategies andnegantittieg classnoo
management and control issues

o Share observations with othembers of the intern's support team to ersstwenplete
cycle of communication

o0 Work withthe interrto ensure satisfactioho t he Uni ver sityds expe.

12.Meetregulariwith t he 1 nterideMs support prov

13. Maintain a written record of clagssroobservations and conferences

14.Participate with h e 1 nt er n 0 sinassasgifgt et i pmogrese eadhesemester and

document the credential recommendation arttief he preparation program

15. Meet withthe intern and support providdrthemidpoint and at thend of each Dominican

semestefexcept the final semestén)discusthe intern'performance and agree on areas that
may need tbe improved in order foass spervised teachinGomplete Form #4.

16.In the final semestaneet withthe intern tadiscuss the final evaluation, Foréd9 or Form

#10/10A File completed form i the progranchair

17.Collect completed evaluation forfineen supporfrovider and file with the programair

18.Write a letter of thanks on behalf of Dominicagachsupport providefOptional]

19. Write a letter of recommendatiort at e i reaquesfOptidna).

RESPONSIBILITIES OFIVERSITY SEMINAAADERS

1.

o >

Conduct profesonal development seminfarsinternsduring intern teaching

Encourage ansupport interng1 developing and implementinggaiety of teaching strategies
Facilitatentern&completion othe CalTPATasks

Facilitateeducation Sgcialist Interr@&onstruction othe PreliminarfPortfolio.

Submitnte r n s 8 g r nimarsA pdssing gradé ie dependent upon:

8 Successful completion of all requsechinaassignments

8 Successful evaluations frtira universitgupervisor and support provider

8 Sucessful completion of tirofessional Teaching website

Write a letter of recommendatioritae | mrequesf@ptional.
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MEMBERS OAN INTERN'S SUPPOHREAM

1. University supervisord providesveekly or bmonthly observatioand supporarticipates in
evaluation

2. Supportprovider d provides weekly conferencing, participates in evaluation

3. Schooladministrator d orients intern, serves as resource, evaluates through district policies and
agreements

4. University seminar leaderd providednstruction in profesonal developmeseminas

5. Content Coachd provides support specific to single subject content areas. They assist students in
developing an original3 week unit plan, and share techniques and materials relevant to their
content areas. Students findrtbain content coaches as a requirement for EDUC 5255,
Pedagogical Preparation Il.

CHARACTERISTICS OF ALL UNIVERSITY SUPERVISORS

All university supervisors for Dominicands te

8 Know the California Academic Content Standaxd<Common Qe Standarder the grade
level(s) and subject(s) for the classes in which they will observe;

8§ Communicate and coll aborate effectively wi
team;

8 Suggest a variety of instructional strategies to engaggealis in learning;

8 Understand the importance of scaffolding learning so that all students have access to the core
curriculum;

8§ Have experience creating and maintaining safe and effective classroom environments for
student learning;

8 Recommend a varietyw&ysto teaching reading, writing, and language instruction within
various content areas;

8 Recognize differentiated instruction and assessment for English learners and students with
special needs;

§ Share subjespecific materials and ideas with teachdidedes;

8 Hold valid teaching credentials appropriate to the classroom/course in which they will be
observing;

8§ Have a solid recommendation from their current (or former) school administrator; and

8 Meetother specificequirementas determined by individgahool districts.
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SUMMATIVE ASSESSMENT OF INTERN CANDI DATEOGS PE®EF ORINA

Candidates must successfully complete:

Teaching Performance Expectatidi?H)
California Teaching Performance Assessment (TPA)
Professional Teaching Website

|. TEACHI

NG PERFORMARXEBECTATIONS (TPES)

The Teaching Performance Expectations (TPEs) are the standards by which a candidate's supervised
teaclng performance will be evaluatédere are 13 TPES, organized by six domains.

'DOMAIN A.
TPE 1

1A

1B

MAKING SUBJECT MARTEOMPREHENSIBLESITMENTS

Specific Pedagogical Skills for Subject Matter Instruction
SubjectSpecific Pedagogical Skills for Multiple Subject Teaching Assignments

8 Understands the steddopted academic content standards and how to teach the
subject matter in tregandards

8§ Designs plans to teach the standards
8§ Demonstrates the ability to teach the standards

SubjectSpecific Pedagogical Skills for Single Subject Teaching Assignments

8 Understands the steddopted academic content standards and how to teach the
subject matter in the standards

8§ Designs plans to teach the standards
8 Demonstrates the ability to teach the standards

'DOMAIN B.
TPE 2

TPE 3

ASSESSING STUDENARHEING
Monitoring Student Learning During Instruction

8§ Determines student progress toward achievirggateadopted academic content
standards

8 Supports students' learning during instruction

Interpretation and Use of Assessments

8 Understands assessments
8§ Uses and interprets assessments
8 Gives feedback on assessments

'DOMAIN C.

ENGAGING AND SUPPDIETSTUBNTS IN LEARNING
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TPE 4  Making Content Accessible

8 Addresses stasglopted academic content standards
8 Prioritizes and sequences essential skills and strategies
§ Uses various strategies to facilitate student learning

TPES5  Student Engagement

§ Sets goals
8§ Ensure active and equitable participation of all students
8§ Monitors student progress

TPE 6  Developmentally Appropriate Teaching Practices

6A Developmentally Appropriate Practices in Grades-B

wn

Understands important concepts about learners

Designs instructionattavities

Provides appropriate educational practices

Adapts plans for students with special needs and abilities

w W W

6B Developmentally Appropriate Practices in Grades&

8 Understandings important concepts about learners

§ Designs instructional activities

8 Provides appropriate educational practices

8§ Adapts plans for students with special needs and abilities

6C Developmentally Appropriate Practices in Grades B2

8§ Understands important concepts about learners
8§ Designs instructional activities
8 Provides appropriaeducational practices

Adapts plans for students with special needs and abilities
TPE 7  Teaching English Learners
8§ Applies important concepts about English learners

8 Understands theories, principles, and instructional practices

8 Applies theories, principlesid instructional practices for comprehensive
instruction of English learners

EDOI\/IAIND. PLANNING INSTRUCTAKINYD DESIGNING LEARBIEXPERIENCES FOR
;STUDENTS
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TPE 8 Learning about Students

§ Uses principles of child and adolescent development in planning
§ Leans about students' needs and abilities
8 Uses information about students to plan instruction and assessment

TPE 9 Instructional Planning

§ Establishes goals
8§ Connects academic content to the students
§ Selects strategies/activities/materials

'DOMAINE. CREATINGND MAINTAINING EFFB®E ENVIRONMENTSRFETUDENT
LEARNING

TPE 10 Instructional Time

8§ Allocates instructional time
8§ Manages instructional time
8 Reflects on the use of instructional time

TPE 11 Social Environment

8 Understands the importance of the secigironment
§ Establishes a positive environment for learning
8 Engages in behaviors that support a positive environment

EDOMAIN F. DEVELOPING AS A PESSEIONAL EDUCATOR
TPE 12 Professional, Legal, and Ethical Obligations
8 Demonstrates professional obligations

§ Carries out legal obligations
8 Demonstrates ethical behavior

TPE 13 Professional Growth

8§ Evaluates teaching practice
8 Improves teaching practice
8 Reflects ofeedback
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EVIDENCE OF TPES IN PLACE THROUGH CLASSROOM OBSERVATION

[This is not an exhaustive list, but provides examples of observable characteristics for each of the TPE

A MAKING SUBJECT MARTEOMPREHENSIBLESITMDENTS:

TPE 1 SpecificPedagogical Skills for Subject Matter Instruction

The teacher candidate:

w W W W w wwwwwww ww w w w w

w w

uses ugo-date, factually accurate materials to match the standard being taught
models the expected assignment

knows the content as shown by level of detail and connections

uses appriate modalities for content standards

correctly answers student questions about content

organizes activities so students show
follows his/her own lesson plan

uses vocabulary appropriate to the subject

mat ches st udetrmaterdunderstanging of sub

has specific content objectives which are shared with students

creates worksheets or exams that show knowledge of subject matter

creates a word wall

makes lists of appropriate vocabulary words for lessons presented

displays studé work

facilitates studentsd®é use of computers
uses writing samples and rubrics

conducts whole class and small group discussions

uses multiple modalities (e.g., writes a vocabulary word on the board while he/she is
saying it)

designs Eson plans based on the statepted content standards

writes factually accurate information on the board

develops student timelines

B ASSESSING STUDENARBNING:

TPE 2 Monitoring Student Learning During Instruction

The teacher candidate:

§
§
§

moves arounthe room purposefully
uses a variety of monitoring techniques
gives specific feedback
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w W W W w w w w w w

8

allows appropriate time lapses between direct teacher instruction and student
participation

checks for studen-teaclhlesasmebded st andi ng, th

asks for repetdn of information by example

uses studentsod erteaglhr s as opportunities

keeps anecdotal records

encourages studentsd responses

uses a variety of levels of questioning

frequently reinforces learning

asks information questions throughout the lesson

asks questions related to instruction (as a means of checking for understanding)

asks students to respond by showing thwplas thumbslown for their
understanding

checks for understanding by asking fellpwuestions

TPE 3 Interpretation and Use of Asessments

The teacher candidate:

8
8
8

w W W W W W W

uses quizzes or pretests before beginning a new unit
assigns students to groups based on assessment data

uses assessment data when meeting with parents, support staff, colleagues, and
students

uses assessments to drive@uar progression

uses multiple measures

modifies instruction based upon interpretation of assessment results

returns graded assignments to students with comments

teaches students safisessment techniques

spends time feaching, as necessary, aftet ah udnboven 6 r esponse

fr

gives short quizzes on prior dayods | es

C ENGAGING AND SUPPIDIEGTSTUDENTS IN LEANRG:
TPE 4 Making Content Accessible

The teacher candidate:

8

§
§

identifies academic content standards and objectives in thplessmtiows the

lesson plan, and refers to standards on the board
writes an agenda on the board (age appropriate)

~

elicits studentsod |istening, group di
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8 makes a variety of materials accessible and @h@lfengll students (age appropriate,
language appropriate)

uses graphic organizers

uses math manipulatives

provides adequate time for guided practice

model s active |istening to extend stud
works with students o+te-one to differetiate instruction

writes a daily objective on the board and refers to it

presents information in several ways

§ asks students to summarize a reading assignment in writing

w W W wWw W W wWw

TPE 5 Student Engagement

The teacher candidate:

randomly draws wandlAhdent sé names for Q
provides materials for all students

circulates around the room to ensure that students are on task

posts as well as states goals

has multiple activities prepared and knows when to shift strategies appropriately
keeps a daily/weekly journal

uses taskpecific rubrics

checks for understanding

connects with students on a personal level

makes daily contact with all students

adapts to changing situations in the classroom

connects with students by eye contact

ensures active and equitable participtittargh interaction with students

uses ouphhumbblowndé to involve students i
keeps students visually engaged (e.g., students eyes track the teacher)

assists students who are struggling to follow directions

asks frequenyt lgyue sotAroen st?hée roer aonDo you u
supposed to do?6

8§ asks students to read in turn

8 uses the pashare technique

w W W w wwwww www uww w w w

TPE 6 Developmentally Appropriate Teaching Practices

The teacher candidate:

8 provides ageand abilityappropriate instruction
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usesa variety of developmentally appropriate teaching methods
alternates quiet and active tasks

knows and uses the developmental stages of students

varies activities with opportunities for physical movement

uses handsn activities and manipulatives

determine accommodations/modifications for students with special needs
arranges cooperative learning group activities

provides opportunities for group work

assigns modified spelling lists to students with special needs

draws pictures to illustrate vocabulary

presats small group activities to the entire class

distributes a rubric and discusses it with students when presenting a new writing
assignment

differentiates instruction

uses real life events and experiences

posts goals, course requirements, and gradctges

makes compassionate exceptions to deadline

w W W W W W w w w w w w

w W W W

TPE 7  Teaching English Learners

The teacher candidate:

uses visuals, including pictures, video, and realia
uses agend abilityappropriate materials

uses graphic organizers

employs smagjroup instruebn

uses paraprofessionals and resources as available
provides visual dictionaries

meets on@n-one with students (as needed) to fload vocabulary prior to
presenting it in class

has students find pictures iyn magazi ne
adapts lesson plan for English language learners

clarifies vocabulary

expresses meaning in a variety of ways

translates key or bulleted points

displays an abundance of realia and refers to it

provides materials for English learners in their nativedangua

w W W W W W wWw

w W W W W W W

D PLANNING INSTRUCTEIND DESIGNING LEARBIEXPERIENCES FORIBENTS:
TPE 8 Learning about Students
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The teacher candidate:

8§ creates | esson plans that adapt to stu
8§ walks around the room to see student work

§ groups studds based on specific criteria

§ talks to former students about their experiences in class

§ accesses cum folder information

8§ makes use of school counselor, when available

8 makes sure information in the lesson plan is relevant to student interest/ need

8 usesstudent surveys to learn about their homes and interests

§ sends a newsletter to parents that includes a survey

§ identifies students with special needs and adapts lessons

8§ ensures accessibility for movement throughout the room for all students

8§ assessesstuderd knowl edge and skills

8 incorporates studentsd names into sent
8 works with students osma-one for extra help

8§

asks students to share their experiences with classmates (as they relate to an upcom
lesson)

TPE 9 Instructional Planning

The teacher candidate:

states goals in the lesson plan

lists agenda on the board

lists goals and standards on the board (as appropriate)
conducts introductory and closing activities

is adequately prepared for this lesson

makes comprehensive lessaml

models what is expected of students

creates lesson plans that show evidence of time considerations
provides time for closure

uses formal criteria for student grouping

varies student grouping

clarifies instructions given

lists homework on the board aegliews it prior to dismissing students
posts daily agenda on the board and reviews it first

w W W W w w w ww w w w w w

E CREATING AND MAINNTNIG EFFECTIVE ENYNMENTS FOR LEARNING
TPE 10 Instructional Time
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The teacher candidate:

8 uses parameters/time allotted for opening, tirokk and closure
§ estimates time for each part of the lesson plan
§ provides time for closure at the end of the lesson
8 begins class on time
8 enforces clear procedures
8 paces the lesson appropriately
8 handles transitions between activities smoothly
§ reflects ortime management
§ indicates time in lesson plan
§ asks students o0Do you need more time?a0
8 writes daily plan on the board
8 Dbuilds in adaptable transitions when needed
§ creates lesson plans that indicate time for learning
8 posts times to present on the board
8 allowstime for students to complete their assignments
8§ manages transitions
TPE 11 Social Environment

The teacher candidate:

8§ creates a seating plan that meets i ndi
§ establishes and sticks to routines

8 shows student respect and offers posginéorcement

8 recognizes individual student behaviors and enforces class rules

8 posts behavior rules

8 models rules

§ practices teatuilding activities

8 uses ongoing techniques, for example nonverbal, for regaining control
8 uses behavioral strategies appropdatge and maturity levels of students
8§ sets expectations and maintains them

8 provides a safe environment so students feel comfortable speaking

8 demonstrates flexibility in dealing with individual disruptions

§ effectively handles minor disruptions from stisdéor example:

8 head on desk

§ talking while the teacher is talking

§ inattention, note passing

§ tardiness
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late papers

materials not brought to class
eating

failure to follow instructions
rude or unacceptable behavior

w w W W W

F DEVELOPING AS A PESSEIONAL EDUCATOR
TPE 12 Professional, Legal, and Ethical Obligations

The teacher candidate:

attends staff meetings, parent meetings, IEP meetings, etc.

covers state standards, responds to staff handbook, and follows district policies
understands the higher ethical detegutaced on teachers

dresses appropriately and professionally

stays current with subjenttter knowledge

consults with Directing Teacher and/or University Supervisor

w W W W W w

TPE 13 Professional Growth

The teacher candidate:

practices reflection, keeps a journal

adapts and makes changes, as needed

keeps updated on newest trends

takes feedback positively

attends professional conferences

openly shares ideas, strategies with dgeetichers and other colleague

w W w W W W w
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1. CALIFORNIREACHING PERFORMAMGEESSMENTALTPA)

A teaching performance assessment is an assessment that requires candidates to demonstrate through the
performance with K2 students that they have mastered the knowledge, skills and abilities required of a
beginning teacher, as exemplified i &a@hg Performance ExpediEH&ss.

At Dominican, we have adopthé CalTPAwhich is embedded in your Dominican course WhdCallPA
measurethe domains of the TPEs, which describe what California teachers need to know and be able to do
before beingecommended for a Preliminary Credemalr credential program introduces you to the TPEs

and gives you multiple opportunities to become familiar with them.

The GAITPA is organized into four interrelated yet separate tasks that increase in canyplexitg\ae
through themEach performance task measures a number of TiRERuUr tasks are:

8§ Subject Specific Pedagogy TaskK:his task requires candidates to use information provided within the
prompt about particular students to identify appropriatecsspgcific instruction and assessment
plans, and to adopt this information for these studdnsstask is based on written scenarios provided
to the candidate that describe students in hypothetical classrooms.

8 Designing Instruction Task. This task reqtes the candidate to make appropriate connections
between what the teacher knows about the students in the class and his/her instructional planning fa
those students. This written task contains-gtiypeset of prompts that focuses the candidateson fir
identifying and then applying the connections betwestutients' characteristics and learning needs
and the teachero6s instructional planning and

8 Assessing LearningTask. Thistaskrequires candidates to dewstoaite their ability to design
standardgased, appropriate student assessment activities using a specificksiaaddedson of the
candidateds choice. Assessment is designed f ¢
student with sgcial need#n addition, candidates demonstrate their ability to conduct assessment
activities appropriately to assess student learning and to diagnose student instructional needs based
the results of the assessmenit(s).

8 Culminating Teaching ExperienceTask. In this task, the candidate designs a staroasdd lesson
for a class of students and teaches that lesson to atfusiudents within the classroom setting, while
making appropriate use of class time and instructional resources, medtsmgntheekds of
individual students within the class, managing instruction and interactions with and between student:
and assessing student learning. Following the lesson, the candidate demonstrates the ability to anal
strengths and weaknessetheflessorlo ensure equity to all candidates in the scoring of the task, a
videotape of the lesson is collected and reviewed as evidence during the scoring process.
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1. PROFESSIONALATHHING WEBSITE

Theassessmenf the Rofessional teaching websiégins during the core coursework and culminates in the
final semester.

8§ The purpose of the Professiotegchingvebsitasto create an opportunity to collect a variety of
materials that demonstrate your growing knowledge as a beginnindtteemh@escandidatewith
an opportunity to focus dheirgrowth:collect artifacts and evidence; retia¢thowledge, skills,
abilities, and attitudes; and to docurtiezitlearning.

8§ TheProfessionakaching websiteill be asynthesisof candidatesxpeiences and observations in the
program.

Candidates will receive additional information and directions regardingféssiopaieaching website
requirements throughout coursework.
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CHAPTER 6:
REQUIREMENTS FOR A PRELIMINARY CREDENTIAL

RECOMMENDATION
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|PRELII\/IINARG’REDENTIAL REQUIREVM&SEE ALSO FORM #3)

To qualify for a preliminary credentedommendatigryoumust complet all of the requiremerislow

8

w w wWw W w

w w w W W w

Bachel or 0 s fioeqregomaligceredited cgllege or university
Fingerprintlearance thrgha valid Certificate of Clearance

Tuberculosis clearance

Basic skills requirement

Completion of a course in child and adolescent development

Subject matter requiremetttjs means you have compleaiad of the followingwith
documentation in your credexfile):

o Passed all sections of the appropriate CSET/MultiplecBob{€SET/Single Subject exams
0 or100% of a Subject Matter Preparation Program (Single Subject candidates only)

Passing score on the Readisriiction Competence Assessmiei€A) (mutiple subject and
education specialist only)

U.S. Constitution requiremépaissing grade in a course at least two semester tlinés quarter
units @ passing score on an examination in the Provisions and Principles of the U.S. Constitution
given by aegionally accredited college, or university)

CPR for adults, infants and children by the American Heart Association or American Red Cross
Passing scores Teaching Performance Assessifidt).

Zero balance verificatiorom the Dominican BusineSsricesOffice

Official transcripts frorall college level coursework

Passing grades in all credentiaissavork

Form #14:Teacher Preparation Progr@uestionnaire

[PRELIMINARY CREDEN'RECOMMENDATION

After you have successfully completed all credeqtilements including supesdiseaching and
coursework, you will:

8

Completeand sigrthe DominicarCredential Checkligform #3) andsubmitto theCredential
Analyst
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8§ After the preliminary credential recommendation is submitted, you willareezané directing you

tothe COs website wh e&l@onlnerecontmemdatiapplication gna pay the
fees with a credit card.

8 Once you complete the online application and pay the fee, your credential will bemiuvsiable
approximatelten business days

Effective September 1, 2008, regardless of the date an application may have been received; the Commission on

Teacher Credentialing (Commission) will only provide credentials, certificates, and permits through an online

view and print process. The Commission will no longer print and mail these documents; as they will be available

online to colleges, universities, employers and the document holder at: www.ctc.ca.gov
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CHAPTER 7: UNIVERSITY SUPERVISORSORESOURCES
AND FORMS
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SUPERVISIG YOUREACHER CANDIDATE

These techniques and suggestions for supervising your teacher candidate are designed to be non
judgmental. They are based on a formative assessment we expect to be used by University Supervist
directing teachers, resident superviaassupport providers. Namgmental feedback means that

you give the teacher candidate the evidence you observe during a lesson. You become another set of
in the classroom, and the data collected during the lesson becomes a valuable wkgyto review
components of a Teacher Candidateds teaching

YOUR PURPOSE IN SHVEING

Your goal as a Directing Teacher/Support Provider is to help your teacher candidate to think in more
complex and sophisticated ways about events in his/her classroomaanddatene up with and
implement solutions on his/her own. In order to accomplish this purposeglationship with

your teacher candidate is most important and you want to act in ways that strengthen, rather

than weaken, that relationship Thus, sme of your role is to listen carefully. In addition, some of

your role is to acknowledge improvement where you find it.

While supervising your teacher candidate during this assignment, you will find that your techniques an
suggestions move from more cli® less direct. We think about these differences in relationship as
oinitialé and o0coll aborative. 6 I n the beginn
than a peer (initial); by the end of the assignment, however, your corssbefatioand after

observing will be more like a conversation between peers (collaborative).

|OBSERVATION OF TEERFCANDIDATE

During observation, you are listening and watching carefully while taking notes. Begin with attention tc
t he 0basi stsdént belm@an ang activies, engaging students, and giving directions.

During the posbbservation conference, because your teacher candidates just beginning to teach, you
may find that you have many, many suggestions for improvement. You willnmadedwise choices

among these suggestions and focus on only two or three of most important among them, while praisin
those things that have been successful or successfully attempted.
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COLLABORATIVE CONENRES BETWEEN PEERS

The supervision cycle at tlegel usually consists of (1) aqmeference, at which the purpose of the
lesson is discussed; (2) the observation, when the data is collected, and¢8fexrqrust for
discussion and feedback about the lesson. Your relationship with yourdedatates now more
peerlike and the responsibility for the conversation is shared.

1. Preparing to Observe- The Pre-Conference

Before you formally observe and collect data, set up a time fooaference with your Teacher
Candidate. At this timeave your teacher candidate share the lesson plan and discuss the objectives of
the lesson.

2. Observe the Candidateé
Use Form #®A to provide written feedback.
3. Conferring and Giving Feedback- The PostConference

After supervising a specific lesson,sjmuld meet with your teacher candidate to share the data and/or
discuss the outcome of the lesson. This is an important opportunity for real learning and reflection on
the part of the teacher candidate if the conference is well planned and incladeguestinns.

8§ Some questions you might want to ask at apofrence:
How did your expectations for the lesson compare to the reality?
How did the students respond? Were they learning? How did you know?

What will you do differently or keep the same?

w w W W

| noticed . Can you explain what you were thinking when that happened?

B.1 Avoiding Misunderstandings

Before you give any feedback to your teacher candidate in any conference, you should think about the
following questions. The point here is toklabout what is important to you and to communicate your
ideas to the Teacher Candidate. The teacher candidate deserves to know what to expect regarding y«
methods of praising and giving feedback. If you were a person wAndf lorigwaise until gnend,

that would be important to communicate to avoid frustrations and misunderstanding.

2013-2014 Teacher Preparation Program Handbook
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How wi | | you praise your Teacher Candidate?
think you didndot | i ke imtedclirgg? Haw 2o yowikedothave maise h e
delivered? Should praise be specific, general, verbal or written?

How will you give criticism to your Teacher Candidate? How will it make a difference if the critical
feedback relates to appropriate dregsation with students, verbal grammar, lesson planning, or some
other issue? How do you like to receive critical feedback?

B.2 Asking Questions to Avoid Judgments

Instead of telling the teacher candidate what you think you saw, consider askingy ttenigidale to
respond to some questions you ask. This promotes a more reflective dialogue and helps you avoid
making judgments. There will be times when you will want to give direct feedback, but if it is mixed wi
guestions, there will be less chafigedgmental comments. A voyage ofdistfovery will bring the

teacher candidate to new awareness levels about his/her teaching in a more positive manner without
jeopardizing sedfsteem.

B.3 Sample Agenda for a PosConference

Introduce the conferere and review the lesson plan;

Share the evidence you collected with the Teacher Candidate;

Ask probing questions;

Encourage teacher candidate inquiry (e.g., what do you think of this? How does this relate to
what you thought was happening during then@ssvhy do you think this happened?);

Initiate a discussion about teaching and the lesson;

§ Set up another observation time to do the cycle-agaknwhat the teacher candidate would like
you to observe.

w W W W

wn

B.4 Goal Setting with Your Teacher Candidate

During the conference, joinflglect onethree aspecton which your teacher candidate could strive to
demonstrate growt h. This could be a o0recomme
Candidate.

§ Discuss specific actions the teachadidate would have to take to grow in this area. List those
actions.

§ Set atime when you will review this plan to see if the goals have been met. At that time, you m
revise and continue with the same goal or select a new one and start the process aga

§ Make the goals achievable, observable, and measurable!
Sample goalsBeginning a lesson with linkages to prior knowledge, culminating a lesson with
closure, moving around the classroom, giving clear directions, managing an effective classroornr
routineduring a lesson.
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|CHECKLIST ON CLASSROMANAGEMENT STRAHES

[This is not an exhaustive list, but provides examples of where observable characteristics of good
classroom management are found within the TPEs.]

The TeacheCandidate:

Frequently reinforces learning throughout the lesson session (TPE 2)
Frequently checks for understanding (TPE 2)

Connects with students by eye contact (TPE 5)

Connects with students by calling them by name (TPE 5)

Engages students in their learning (TPE 5)

Is adequately prepared for this lesson (TPE 9)

Begins class on time (TPE 10)

Enforces clear procedures (TPE 10)

Paces the lesson appropriately (TPE 10)

Handles transitions between activities smoothly (TPE 10)

Denonstrates flexibility in dealing with individual disruptions (TPE 11)

O 0 0 000000000

Effectively handles minor disruptions from students: (TPE 11)

=

head on the desk

talking while the teacher is talking
inattention or note passing
tardiness

late papers

materials not lought to class
eating

failure to follow instructions

=4 =4 =4 48 -84

rude or unacceptable behavior

2013-2014 Teacher Preparation Program Handbook
Dominican University of California



101 | Page Chapter 7 Uni versity Supervisorsé©é

SOME REMINDERS F@EEBBACK SESSIONS

1. Take into account the needs of your teacher candidates learner

§ Particularly toward the beginning of the semester, share amhotire of information your
teacher candidate can use (rather than all the information you wish to send)

8 Praise

2. Share information and explore alternatives
8 Share information on student and teacher behaviors
8 Share evidence from your observation notes

8§ Ask, fa example, about alternative strategies for communicating directions and why Strategy A
was selected over all the others

8 But be specific if you want your teacher candidate to do something in a certain way

3. Use a variety of kinds of questions in this distus
8 Ask questions that help your teacher candidate understand himself/herself as a learner

8 Work to create a climate in which feedback is solicited rather than imposed

4. Be sure that you and your teacher candidate have really understood each other
8§ Paraphase each other's ideas

8 End each session with a short Action Plan or List of Goals, to be accomplished before the next
observation

8 Focus on no more than three things to attend to or improve
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SOME QUESTIONING HRCGQUES TO SUPPORSEBUL FHEBACK

DISCUSSIONS

Type of Question

Examples from Supervised Teaching Conferences

Openended

In terms of your teaching in today's lesson, what was
successful? What would you do differently?
Where should we begin?

Diagnostic

Why were you so successfibousing this student's learni
today?

Where did you lose student focus in today's lesson?
What conclusions do you draw from this observation daj

Informationseeking

What classroom management strategies did you use?
What percentage of your studemse ortask during that
activity?

Why did you write Michael's name on the board and not
Suzanne's?

Challenge

What other strategies might you have used to communig
those directions? Why did you choose the strategy you
What evidence supports yoonclusion?

What evidence is contrary to your conclusion?

Action

What support do you need in order to complete this acti
How will you change tomorrow's lesson, based on your
reflection?

Priorities

0 O OO O ) 0 O OO O L QIE®) 0

You mentioned that there are three aspects ofegzon
planning that you need to work on. Which one will you
address first? Why?

Prediction

How do you think your students will react to this change
How comfortable will you be in making these changes?

Hypothetical

How would your lesson have beereddt if you had begul
with Activity B rather than Activity A?

What would have happened if you waited for all student;
be quiet?

Extension

) 0 O} OO

How will your students react to your recommended chay
in expectations?

Generalization

Based on thepportunities you have had to reflect on you
teaching, how do you assess your ability to complete thi

2013-2014 Teacher Preparation Program Handbook

Dominican University of California

Resour ceslO2a|nPaageF or ms



103 | Page Chapter 7 Uni versity Supervisorsé©é I

FOUR STAGES OF SUVESED TEACHING SUGGSE

This is a description of the four stages of development that Teactielates are likely to experience
during Supervised Teaching. These stages, de
of the life of the Teacher Candidate. This is not to say that all experiences follow each stage exactly, ¢
that each will be equally prominent. However, Teacher Candidates can expect to find at least element
each stage, perhaps more of some than others, during their supervised teaching assignment.

Stage 1: The Early Days

The first days are no honeymoon. Tdseybe overwhelming, especially because the teacher candidate
tries to absorb so much information very quickly. He/she drives himself/herself: to become acquaintec
with each student, to learn the class routine and procedures, to master the mateeetisthe
Teacher/Support Provider uses, and to learn his/her teaching techniques. Besides trying to master all
that, the teacher candidate has to make sure that the Directing Teacher/Support Provider likes him/he
at least is on his/her side. hegbverwhelmed and seeing the Directing Teacher/Support Provider
functioning so well and handling everything i
teacher candidate asks himself/herself.

Stage 2: Becoming a Member of the Teaching Team

Through observation and immersion in class activities, the teacher candidate begins to form a more
accurate picture of the class and its teacher. He/she begins to see students as individuals and, at the
time, to gain a sense of the wholenegealass, a group that operates as a unit. The Directing
Teacher/Support Provider is not a name on an assignment sheet anymore but, rather, a real life perso
Effective as he/she may be as a teacher, the Directing Teacher/Support Provider ischasimbu
superman or superwoman, but simply as an able teacher who, being human and working with humans
to cope with problems. The teacher candidate starts to generate ideas about what she/he would do
differently if this were his/her class. She/he negirs to feel part of the class. The class recognizes
her/him as a member of the teaching team. The Teacher Candidate, perceiving the Directing
Teacher/Support Provider as a person, has feelings that stem from their interaction, feelings like warmn
regpect, and anger.

Stage 3: Soloing as a Teacher

0The chal kboard shuffle and flounderdé is also
over and the teacher candidate tries his/her wings. He/she solos! All of the topics and problems
discussed so often in the University classes, and fantasized and dreamed about (including an occasio
nightmare?) are now real life, here and now, today. Preparation, presentation, timing, movement of
students from one activity to another, assistingrong while monitoring the class, discipline, and
discipline agam all these confront the teacher candidate at one time.

I n Stage 2, the Teacher Candidateds moral e ha
is careful, his/her arale can nose dive. If the teacher candidate wants to feel bad about something, the
is always something to feel bad about. For example, if he/she compares his/her performance with the
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Directing Teacher/Support Provider, he/she will surely find hineseHlf inferior-- and yet the teacher
candidate may falil to attribute his/her inferiority to the differences in their experience. However, he/shi
need not do that. Each can find instead positive things to take note of, the progress he/she has made
ard his/her success each day in coping with something he/she was unable to cope with before.

There are no yardsticks for Teacher Candidates at this point, only feedback from the Directing
Teacher/Support Provider and students, which they can reflect upesraficom. There are three

patterns to choose from at this stage: (1) Some feel defeated by the situation, label themselves failure
and give up, (2) Others feel defeated, but place the blame elsewhere, usually on the Directing
Teacher/Support Prowed and sometimes on the University for having prepared them poorly, or (3)
Most Teacher Candidates feel OK about Stage 3, viewing it as just a passing phase, difficult indeed, b
one that they will weather successfully, in part by using problem kitlsiing s

Stage 4: Feeling Like a Teacher

After passing through the storms of Stage 3, the teacher candidate settles down to the job of working \
his/her students and, in the process, transforms himself/herself into a teacher. His/her time with the
Directing Teacher/Support Provider will be drawing to an end. From here on, whole days are his/hers
plan and execute.

From the weeks of classroom experience the teacher candidate has begun to develop his/her own sty
and, further, h et/ shhoemehba si nc of mmeo ntto offe etlhedacl ass.

to learn, but he/she accepts the reality that one does not become a master teacher in 18 weeks or 18

months. Above all, now the teacher candidate has much more confidence: When the pear school

rolls around and he/she takes over his/her own class asmadu#acher, he/she will be able to handle

the job.
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DIRECTING TEACHER STIPEND-SAN RAFAEL

DOMINICAN
UNIVERSITY

of CALIFORNIA
1890

As a Directing Teacher for a Dominican Teacher Candidate, the School of Education & Counseling
Psychology is pleased to provide a stipend of $60.00 for your participation in the program.
Please check the appropriate box below to help us identify your specific involvement:

C Spring C Fall Year:
C Single Subject Directing Teacher

0 Subject Area

C Multiple Subject Directing Teacher
C Dual /Education Specialist Directing Teacher

Name of Dominican Student Teacher:

In order for us to process the request for this payment, we need the following information from you:

Name (please print):

Social Security #:

Your address:

City, St Zip

Home Phone:( )

Placement School:

School Phone:( ) Ext:

Work Email:

Please return this form to:

Pauline Camp
Dominican University of California

School of Education and Counseling Psychology

50 Acacia Avene
San Rafael, CA 94901-2298
Account #11-10__  -110101-8310

2013-2014 Teacher Preparation Program Handbook
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DIRECTING TEACHER STIPEND-UKIAH

DOMINICAN
UNIVERSITY

of CALIFORNIA
1890

As a Directing Teacher for a Dominican Teacher Candidate, the School of Education & Counseling
Psychology is pleased to provide a stipend of $60.00 for your participation in the program.
Please check the appropriate box below to help us identify your specific involvement:

C Spring C Fall Year:
C Single Subject Directing Teacher

0 Subject Area

C Multiple Subject Directing Teacher
C Dual /Education Specialist Directing Teacher

Name of Dominican Student Teacher:

In order for us to process the request for this payment, we need the following information from you:

Name (please print):

Social Security #:

Your address:

City, St Zip

Home Phone:( )

Placement School:

School Phone:( ) Ext:

Work Email:

Please return this form to:

Dominican University of California

-10____ _ -110101-8310
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