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History of International Initiatives at Dominican 

International initiatives at Dominican University of California began in earnest in the late 
1970’s and early 1980’s with several curricula revisions and additions including the 
integration of non-Western perspectives in the Humanities Colloquia Program, the 
introduction of the International Studies undergraduate major with area studies tracks 
focused on the United States, Europe, Latin America and the Asia Pacific region, the 
establishment of Global Education Marin in support of Marin’s K-12 teachers, the 
Dominican at Oxford Summer program, and the J. Harold Dollar lecture series focused 
on Asia prior to the launching the Graduate Program in Pacific Basin Studies in 1986. In 
the early 1990’s, Dominican established a bridge program in cooperation with the Wuxi 
China Center for Management Development. The mid-90’s saw a flurry of study abroad 
programs and discrete international initiatives in Europe and Latin America. In 1995, the 
University, in collaboration with the California Management Institute, began offering 
graduate programs designed for the Taiwanese professional market.  
 
In an effort to coordinate existing international initiatives in support of the University’s 
mission, the President formed a Mission Task Force charged with operationalizing the 
University’s mission, including its international character in 2000. The Task Force 
completed its charge of defining internationalization at Dominican in spring 2002. In 
2001, the Office for International Student Services was established but when its Director 
resigned is 2003, he was not replaced. In 2005 the University hired a part-time 
International Student Advisor, charged primarily to deal with visa/ legal issues.  
 
Several new international initiatives were instituted in 2000 primarily focused in the area 
of international study trips. The Honors’ Program, the Business Program and the Science 
Program have developed international study trips to meet the educational objectives of 
their students. 
 
The Strategic Plan for Internationalization (SPI) was developed in response to Goal 8 of 
the current 2006-2011 (SIP) Strategic Institutional Plan. 
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Process 
The first formal phase of SPI began with student, faculty and staff interviews in fall 2004 
and early spring 2005 in preparation for the “Internationalization of the University 
Survey” administered in May 2005. In the fall of 2005, the SIP Committee charged with 
the oversight of the development of SPI formally charged a new Task Force with the 
development of SPI. On June 21, 2005, thirteen students, faculty and staff convened for a 
daylong retreat with the goal of establishing the primary internationalization initiatives 
for the University.1  In the fall of 2007, Board of Trustees member Marsha Vande Berg 
reviewed the draft SPI and offered several suggestions that have been included in this 
plan. The following SPI is based on the results of the “Internationalization of the 
University Survey,” the Internationalization Retreat, results of selected national surveys, 
national and international best practices. 
 
 

SPI 
 
Introduction 

Definition 

The Dominican community accepts internationalization as the process of integrating an 
international/intercultural dimension into the teaching, research, and service functions of 
the institution.2 
 

Change Process 

Internationalization can result in significant institutional change if the University sees it 
as pervading the institution rather than following a piecemeal approach including adding 
a few new programs or courses and increasing the number of students going abroad 
and/or the number of international students on campus. The pervasive approach affects a 
broad range of people, policies and programs while the piecemeal approach is often just 
more of the same thing of doing the same thing in a different way.3 Therefore, the 
questions facing an institution exploring its options on internationalization not only 
include the “what” but, also the “how much” of the process. 
 
The “Typology of Change” presented by the ACE study is useful in our discussion of 
change at Dominican for it provides a common language for discussion participants. The 
study provides conceptual frameworks and terminology for exploring change and focuses 
on the various types of change a campus can undertake ranging from adjustment to 
transformation. 

                                                 
1 Faculty included Jayati Ghosh, Chris Leeds, Francoise Lepage and Denise Lucy; Staff 
included Urso Chappell, Jenny Li, Kevin Long, Everil Robertson; Students included 
graduate GSM Brian Chang and undergraduate Phillip Young, History; partners included 
Alice Bartholomew of Global Education Marin and Daniel Giavana and Elizabeth Krauth 
of the U.S. Commercial Service. Alice Cochran served as the facilitator. 
2 See “Internationalization of the University Survey” results. 
3 For an excellent study, see Internationalizing the Campus, A User’s Guide, Ace 2003, 
Chapter 3, and “From Tinkering to Deep Change.” 



 3 

 



 4 

ACE Typology of Change 
Adjustments do not alter the basic ways of doing business but, rather merely improve and 
revitalize existing processes and procedures. Adjustments do not bring deep change in 
structures, attitudes or systems. According to ACE, adjustments represent the typical 
approach to change in higher education where internationalization means doing more of 
the same activities in the same way. 
 
Isolated change is substantive but quite limited in scope. Typically isolated change 
involves deep change in one unit. While the depth of change ensures that it will be long 
lasting, the rest of the institution remains unchanged. 
 
Far-reaching change is superficial but affects the institution broadly. Instituting a one-
year language requirement without additional changes is such an example. 
 
Transformational change defines both broad and deep change. It is intentional, requiring 
leadership, strategy, time and resources. It is long-term strategic change that affects “the 
hearts and minds” of the people who work at the institution. Transformational change 
results from multiple interrelated changes. 
 

 

I. Leadership 

 

ACE suggests that significant change is intentional and leadership is key to creating 
a shared vision. 
 
a. The Dominican Task Force recommends that an Office for International 

Initiatives be established and headed by an executive  leader who has the 
academic and administrative  authority and resources to champion, implement  
and assess the University’s international initiatives. 

 
b. The Dominican Institutional Internationalization Survey  results reveal that 93% 

of the respondents believe that the centralization of international efforts at the 
University under the leadership of a director is important.4  

 

                                                 
4 The Survey was developed following 45 interviews with faculty, staff and 
administrators and distributed in May 2005. 144 respondents completed the Survey. The 
Office of Institutional Research administered a separate student survey to students. 
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c. Best Practices
5 suggest that the leadership tasks for internationalization should 

be deep and broad and include the following: 

• Create energy and momentum as it is no small challenge to move an 
institution in new directions when doing business as usual requires 
everyone’s time and energy; 

• Make the case for internationalization. The key leadership task is to 
affirm, on a consistent basis, the importance of internationalization and 
the rationale for it in an institutional environment of on-going 
competition for resources and legitimacy; 

• Focus attention and communicate widely and regularly on and off 
campus; 

• The key point is to keep internationalization at the forefront 
consistently; 

• Use deadlines effectively to enable a slow process by nature to keep 
moving forward; 

• Gain external recognition to validate the importance and quality of the 
internationalization effort through grants, attracting gifts and 
participation in national conferences; 

• Widen the circle of participation to attract a broader circle of 
enthusiastic participants in the internationalization effort; 

• Share the leadership by identifying and mobilizing new champions and 
advocates; 

• Create coherence and synergy that brings different players together; 

• Remove barriers that inhibit good ideas and creative energy; 

• Provide incentives and rewards in recognition of faculty contributions 
to the internationalization effort; 

• Develop new skills and knowledge through a faculty development 
program that supports internationalization. 

 
After a call to internationalize the Duke curriculum, the trustees adopted a strategic plan 
in 1994 that not only declared Duke’s determination to globalize, but committed 
resources to make it happen. They created a new senior position, vice provost for 
academic affairs and international education, and put up a substantial amount of money to 
support international activities on campus.6 
 
 
 

                                                 
5 ACE, Internationalizing the Campus, A User’s Guide, Ace 2003, Chapter 9, and 
“Elements of Success.” 
6 NAFSA, Internationalizing the Campus: Profiles of Success at Colleges and 

Universities, p. 71. 
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II. Faculty/Staff Development 
 

A 2005 study funded by the U.S. Department of Education,  Internationalization 

in U.S. Higher Education: The Student Perspective, found that the majority of 
university students believe that it is the responsibility of faculty to integrate 
international topics and perspectives into their courses. However, students 
reported that faculty was only moderately active in promoting international 
learning.7 

 
According to a survey conducted by the Carnegie Foundation for the 
Advancement of teaching in 1996, U.S. faculty were less internationally engaged 
than their counterparts in other countries. U.S. faculty was less likely than their 
colleagues in 14 other countries to value connections with scholars in other 
countries, and they were the least well traveled. Teaching abroad was especially 
rare for U.S. faculty. The study found that U.S. teaching-oriented faculty 
participated in notably little international activity and attributed this, in part, to the 
challenges that these faculty face in acquiring released time and appropriate 
funding. 8 

 
a. The Dominican Task Force recommends that the University develop a 

Faculty/Staff Development Program to educate the community about 
international issues as well as developing skills in cross-cultural 
communication.  It also emphasized the role of faculty exchanges and study 
abroad experiences for faculty development in support of curriculum 
development. 

 
b. The Dominican Institutional Internationalization Survey results indicate that 

the University community believes that international cultural enrichment 
programs are important, as are academic exchanges for faculty development. 

 

                                                 
7 ACE, Internationalization in U.S. Higher Education: The Student Perspective, ACE 
2005, pp. 27-29. 
8 ACE, Internationalizing the Campus, A User’s Guide, Ace 2003, p. 70. 
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c. Best Practices developed to overcome the institutional barriers including 
lack of financial resources, disciplinary structures and standards and 
restrictive promotion and tenure policies that inhibit the advancement of 
internationalization include the following: 

• Arcadia University faculty applicants for faculty, staff and 
administrative positions are asked to identify their international 
experience and expertise. 

• Binghamton University’s Harpur College states explicitly that 
candidates for faculty, staff and administrative positions must 
include evidence of a global perspective in their area of expertise. 

• Missouri Southern State College has approved a new policy that 
reads:“Faculty members who have spent significant time and work 
developing and expanding Missouri Southern’s International 
Mission Statement are allowed to list these activities under either 
Scholarship or College Service.” 

• The University of Richmond, Kalamazzo College, Lockhaven 

University, Tidewater Community College and Maricopa 

Community College District have created faculty travel abroad 
opportunities to encourage faculty engagement. 9 

• The Council on International Educational Exchange, CIEE, 
provides opportunities for faculty, staff and administrators to 
participate in a wide range of International Faculty Development 
Seminars.10 

• Chatham College requires faculty teams that lead study abroad 
programs to come from different disciplines, enabling them to 
work closely with colleagues with whom they may not 
communicate on a daily basis. The college also has noticeably 
broadened participation to include fields that are less well-
represented in internationalization efforts, such as the sciences. 

• In 2003–04,  Maricopa Community College District offered 
faculty grants to internationalize and "multiculturalize" their 
courses. Ten grants of $1,200 each funded faculty release time to 
develop new modules or to infuse international or multicultural 
perspectives into existing courses. A list of the 24 courses revised 
as a result of this initiative is posted on the district's web site for 
reference by the faculty. 

 

                                                 
9 More examples can be found at 
http://www.acenet.edu/programs/international/collaborative/engagement.cfm  
 

 
10 See studyinfo@ciee.org 
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• California State University–San Bernardino’s International 
Institute invites guest presenters and university professors to 
provide examples of syllabi with international objectives, contents, 
and resources. The Institute presents international research agendas 
and data, and provides details of faculty travel grant opportunities. 
  CSUSB faculty members are then encouraged to participate 
in Professors Across Borders, a program that engages faculty in all 
five of its colleges in internationalization workshops and programs 
and provides international faculty with professional development 
travel grants. Additionally, in order to receive institutional funding 
for travel overseas through the Professors Across Borders program, 
faculty members must submit proposals that, if funded, will 
produce at least two major outcomes. First, upon returning from 
their travel, they must design a syllabus for a new or enhanced 
class with internationalized emphases and their students must 
provide written feedback (using a common instrument) after 
completing the class. Second, Professors Across Borders must 
develop a plan for getting CSUSB students to their target country 
for a class or internship. Examples of successful proposals (and 
implementation) include a communication studies professor who 
brought students to Indonesia to study environmental 
communication; a health science professor who designed a 
program to bring students to work in a health-care setting in urban 
Mexico; an English professor who brought students to Cuba to 
study Caribbean literature and cultures; and a communication 
studies professor who set up internships in Argentina with 
grassroots activist organizations and mass media groups. These 
projects also nurture relationships with international partners. 

• San Francisco State University offers orientation in international 
education endeavors, services, and professional development 
opportunities for new faculty. Initiated in fall 1999, this successful 
program has been integrated into the regular orientation for new 
faculty, which is coordinated by the Center for the Teaching and 
Faculty Development. 

• University of Richmond's Faculty Seminar Abroad has taken 
place 12 times since its inception in 1989.  Each year, an 
interdisciplinary, interschool group of eight to 12 faculty members 
studies a selected country/region during the spring semester and 
then spends three weeks in the country/region, meeting with 
academic counterparts (often at universities with which the 
university has exchange agreements), with business and political 
leaders, and with journalists and local residents. Countries are 
selected based on the current world situation, as well as 
institutional curricular needs. Faculty study and experience the 
economic, political, religious, and aesthetic culture of the region. 
The outcomes include new and revised courses, new directions and 
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contacts for research and teaching, strengthened cooperative 
agreements with universities abroad and creation of new 
agreements, faculty involvement in students’ study abroad, and the 
creation of an interdisciplinary intellectual culture on campus. As 
of 2006, 36 percent of all faculty members had participated in the 
seminar, which is explicitly intended as an opportunity for 
nonspecialists to acquire new knowledge and experience, resulting 
in new teaching and research.  

• Missouri Southern State University hosts a weekly "brown bag" 
lunch and learn lecture series for faculty and staff. Topics featuring 
international experiences are among the most popular. Past lectures 
with international themes included "Can You Survive the Costa 
Rican Rain Forest?" "Southern in India," "Anniversary of the Fall 
of the Berlin Wall," "Nursing Students in London" "Food in the 
City: An Istanbul Mosaic," and "A Man Without a Stool Is a Man 
Without Dignity: A Presentation on African Art."  

• University of Kansas holds lunches for first-year faculty to orient 
them to the international opportunities on campus and beyond. The 
lunches are hosted by the staff of the Office of International 
Programs. 

• Webster University has a dedicated unit in the development office 
that provides grant-writing assistance for faculty preparing 
applications for internationally oriented federal and foundation 
grants. 
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III. Curriculum Development: Expansion and Revision 

 
Broad curricular internationalization is lacking. It is estimated that less than 7% of 
all higher education students in the United States meet even the basic standards of 
global preparedness measured by global competency and geography surveys 
including knowledge necessary for even basic understanding of global situations 
and processes. The curriculum is the most important vehicle for international 
learning according to most students polled by ACE in their survey, 
Internationalization in U.S. Higher Education: The Student Perspective. The vast 
majority of students do not study abroad.  Since less than 1% of total annual 
enrollments study abroad students will acquire international skills and knowledge 
on campus, and primarily in the classroom.  
 
a. The Dominican Task Force recommends the expansion of courses with 

international /global components and themes, the strengthening and expansion 
of international languages to include Asian languages and the infusion of 
international topics/themes in courses that are not specifically internationally 
focused. 

 
b. The Dominican Institutional Internationalization Survey suggests that there is 

significant support for international languages with 99% of respondents 
expressing the importance of international languages in the University 
curriculum and 74% supporting a revised General Education program to 
include international languages. The respondents cited the following four 
languages in order of importance for our campus community: Spanish, 
Chinese, French and Japanese.11 

 
c. Best Practices demonstrate that a well-crafted faculty development plan 

provides options for faculty members with different levels of expertise to 
participate in programs that align with their needs and interests. 

• Portland State University (PSU), administers internationalization 
mini-grants through its Internationalization Action Council. These 
awards of $1500 further PSU’s goal to increase opportunities for 
faculty and staff to incorporate international dimensions into their 
teaching, scholarly agendas, programs and professional development. 

• Grinnell College through its Center for International Studies, 
organizes an annual series of visits to campus by international 
scholars, writers, artists and others. Visitors are invited by faculty to 
work closely with host departments in teaching courses, working in the 
fine arts, or participating in other programs. 

                                                 
11 See proposal developed by a Dominican Task Force on Languages chaired by Dean of 
Arts and Sciences, Marty Nelson. 
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• Farleigh Dickenson University (FDU, developed a Global Virtual 
Faculty (GVF) program that involved scholars, professionals, and 
experts from around the globe in courses taught by FDU faculty. 
Typically, a GVF member partners with onsite faculty members to 
teach an online course designed to bring a global dimension to the 
learning experience. 

• Randolph-Macon has made sizable investments to ensure that its 
faculty have significant international experience, can place their own 
area of expertise in an international context, and are eager and 
sensitive in communicating with their international students. 

• St. Olaf College has set an example of how colleges can offer Foreign 
Languages Across the Curriculum (FLAC).12 

• The College Consortium of International Studies (CCIS) member 
institutions sponsor professional development seminars for faculty and 
administrators in various countries each year to foster the 
internationalization of college curriculum.13 

• The West Virginia Consortium for faculty and Course 
Development in International Studies (FACDIS) welcomes faculty 
from other institutions to its seminars. The Consortium composed of 
20 West Virginia higher education institutions has more than 375 
participating faculty in international studies and foreign languages 
drawn from more than 15 disciplines. The Consortium works to assist 
in revising and enriching international studies and foreign language 
courses, help faculty remain abreast of new knowledge and innovative 
teaching methods in their fields, encourage the active use of varied 
instructional materials, increase student and faculty participation in 
study- abroad programs and provide professional development 
opportunities for public school teachers.14 

• Located in the Honda International Center, Kapi'olani Community 

College's International Café is an informal gathering place where local 
and international students meet for cultural and language exchanges. 
Many students from KCC's overflowing ESL classes spend time in the 
International Café practicing their English, learning the local dialect, 
and learning about American pop culture from local students. 
International Café participants also are encouraged to prepare cultural 
presentations for their fellow students. 

 

                                                 
12 See NAFSA, Internationalizing the Campus: Profiles of Success at Colleges and 

Universities, p. 95 for detailed description of this unique program. 
13 For more information go to http://www.ccisabroad.org/seminars.html 
 
 
 
14 For more information go to http://www.polisci.wvu.edu/facdis/aboutfac.html 
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• At Beloit College, the modern languages and literatures and English 
departments sponsored an international poetry reading featuring poets 
from several nations. Students were asked to read poetry—either their 
own work or that of others—in their native country's language. An 
international poetry reading session is now a staple of Beloit's annual 
International Education Week. 

• At Grinnell College , the John R. Heath Visiting Professorship brings 
to the campus distinguished scholars, political figures, writers, artists, 
and others who contribute to international understanding in the liberal 
arts context and who in turn are able to interpret American life when 
they return to their native lands. Heath professors usually come to 
campus for one semester and are expected to teach two courses, one 
100- or 200-level and one upper-level seminar. Heath professors may 
teach courses in two departments or may team-teach with Grinnell 
faculty. They customarily make a public presentation during their stay 
at Grinnell and participate in the campus community via their host 
departments. 

• Through the Office of International Studies in Education,  Michigan 

State University's College of Education contributes to campus 
internationalization efforts by focusing on "international research to 
improve education in the United States and other countries, efforts to 
help U.S. educators become more internationally oriented, and 
international collaboration to create the educational conditions 
necessary to sustainable development and well-being throughout the 
world." The LATTICE (Linking All Types of Teachers in 
International Cross-cultural Education) program has helped bring 
hundreds of MSU's international students into area K–12 classrooms, 
and substantially impacting internationalization of the K–12 
curriculum. 

• Recognizing that urban universities like Portland State University 
have many students who cannot easily travel abroad, the university 
conducts a longstanding initiative to bring the world to its campus 
each summer. The International Visiting Professor Program sponsors 
professors from different parts of the world to teach in a variety of 
different disciplines. The program also delivers a set of public lectures 
titled "Tour the World at Home" in collaboration with the World 
Affairs Council of Oregon. The program attracts 12 to 15 visitors to 
the campus every summer. PSU's international students also 
participate in the International Cultural Service Program (ICSP), a 
community education program that provides a significant tuition 
reduction to roughly 30 students per year who spend 80 hours in the 
community speaking about their countries and cultures. 
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• A successful approach to promoting internationalization at  Kennesaw 

State University is through classroom presentations made by visiting 
international students. KSU encourages such presentations through its 
International Diplomatic Corps, a volunteer service program through 
which international students can qualify for a nonresident tuition 
waiver program, allowing students to pay the resident tuition rate. This 
program results in more than 5,000 hours of campus and community 
service per year. KSU students gain firsthand exposure to different 
cultures and world views through such classroom presentations. 

 
  Languages 

• Located in the Honda International Center, Kapi’olani Community 

College’s International Café is an informal gathering place where local 
and international students meet for cultural and language exchanges. 
Language tutoring is one of the most popular features of the International 
Café. Students enrolled in Japanese 101, for example, can find ample 
native Japanese speakers with whom to converse in exchange for help on 
homework or the like. 

• Missouri Southern State University offers after-school foreign language 
classes for K–12 students, designed by the International Language 
Resource Center (ILRC) director and taught by Missouri Southern 
students. A dozen classes are offered each semester in area public schools, 
at the Joplin Public Library, and on the Missouri Southern campus. The 
languages taught include Chinese, French, German, Japanese, Russian, 
and Spanish. Total enrollment in these classes is now more than 250 
students per semester. These efforts have increased interest in language 
learning and provided a vital service for school districts that could not 
afford to introduce languages at the elementary school level. The ILRC 
also sponsors workshops for foreign language teachers in the area; the 
workshops are available at no cost to faculty and high school teachers 
who wish to participate. 

• At Dickinson College, summer immersions in foreign languages for 
faculty advance language learning. Each summer, up to 10 faculty 
members from outside the language departments spend a month at one of 
the campus centers abroad improving their skills. Each participant 
qualifies by taking an intermediate-level language course before the 
session. The immersions include intensive language study, homestays, 
and pairing with a specialist in their field from a foreign partner 
university. Upon return to Dickinson, participants offer Foreign Language 
Intensive courses (FLIC), regular offerings in which students may opt to 
work in the foreign language. The Dickinson International 
Education Fund funds French-, German-, Italian-, Russian-, and Spanish-
language immersions and also cultural immersions in China, Greece, and 
Italy. 
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• Binghamton University, SUNY established Languages Across the 
Curriculum (LxC), a prize-winning and innovative foreign language 
program, in 1991.  LxC provides students the opportunity to complete a 
portion of a course in a language other than English. To do this, special 
learning groups are organized, with content and discussion led by 
"language resource specialists," i.e., native speakers, usually BU 
international graduate students. Since the program’s inception, more than 
3,000 students have participated. Additionally, language faculty have 
developed special non-English modules in civilization courses taught in 
English to provide language students and heritage learners (students who 
grew up speaking both English and another language) with opportunities 
to develop their language skills while acquiring substantial content 
knowledge. Faculty also have created English modules within 
introductory language courses that allow beginning students to examine 
interactions between the United States and a foreign culture at a level 
beyond what their elementary skills in the language would allow. 

• At Indiana University–Bloomington, Global Village, a living and 
learning residence community, includes the French-, German-, Japanese-, 
Russian-, and Spanish-language communities. Participants form closely 
knit language groups, pledge to speak their languages as much as possible 
during their daily activities, and work with the academic coordinator to 
organize language-related events such as foreign films, lectures, and 
exhibits, which are open to other Global Village residents and the general 
public. The language groups also sponsor language tables, where students 
and faculty meet for lunch or dinner for informal conversation. 

• Michigan State University offers more than 200 on-campus courses in 
14 languages through the Department of French, Classics, and Italian; the 
Department of Linguistics and Germanic, Slavic, Asian, and African 
Languages; and the Department of Spanish and Portuguese. The 
departments are working to enhance opportunities for instruction in less-
commonly taught languages (LCTLs), to include offering on-demand 
instruction in 27 additional (mostly African) languages. To address the 
needs of heritage learners—second- or third-generation members of 
immigrant families—MSU offers evening instruction in several LCTLs. 
MSU’s Center for Language Education and Research (CLEAR) also 
provides leadership in the development of innovative research projects, 
language teaching materials, and professional development opportunities 
for language educators. 

• In 1991, the University of Missouri–St. Louis established the Joint 
Center for East Asian Studies with Washington University-St. Louis, 
which combines the resources of an independent private university with a 
public university. The Joint Center assigns faculty to teach on either 
campus and encourages students from either campus to enroll in courses 
available on the other campus. The Joint Center’s added resources have 
enabled the teaching of Chinese, Japanese, and Korean on UMSL’s 
campus. 



 15 

 

• The University of New Orleans Critical Languages Program is a self-
instructional language program that offers less-commonly taught 
languages. Using small class sizes, native-speaking tutors, materials with 
strong audio components, and external examiners, UNO students can take 
(for credit or noncredit) languages not typically offered. Languages that 
have been offered include Arabic, Creole, Czech, Dutch, Greek, Hebrew, 
Kiswahili, Korean, Indonesian, Norwegian, Polish, Portuguese, 
Romanian, Russian, Turkish, and Vietnamese. 

• The College of Notre Dame of Maryland has tailored the language 
requirement of its general education curriculum to recognize the varied 
language backgrounds of its students. The college encourages all of its 
students to develop fluency in their mother tongue and in a second 
language. When that second language is English, students may use 
English to fulfill their foreign language requirement. In addition to a full 
range of English writing and literature courses, non-native speakers of 
English may choose to improve their English skills in a course designed 
specifically for second-language speakers.  
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IV. Student Services/Study Abroad 
 

Data show that students value the presence of international students on campus and 
cite interacting with them as important international learning experiences. It is 
generally agreed that international students are an underutilized resource in the 
classroom. 
 

a. The Dominican Task Force recommends that a fulltime student advisor be 
appointed with the following responsibilities: international student advising; 
study abroad; student activities designed to increase the integration and 
interactions between international students and students from the United 
States; programs to coordinate ELS activities and students in support of 
internationalization at Dominican; establishment of a physical space, Global 
Connections Center. 

 
b. The Dominican Institutional Internationalization Survey focuses on the need 

for intentional support for social, academic and professional development of 
international students at both the undergraduate and graduate levels and for a 
well developed pre and post study abroad program as well as a program 
designed to support students while they are overseas. 

 
c. Best Practices are numerous and often reflect the distinctive character of the 

institutions such as: 

• Eastern Mennonite University requires that all students take part in 
an off-campus extended cross-cultural study experience including its 
nursing students, prospective teachers and computer science majors. 
Experiences can be overseas or in local diverse communities. 

• San Diego State University Provost Nancy Marlin knew she needed 
“zealots”: “you need people who are going to work with the students, 
who have personal contacts, who have been there and who know how 
to untangle the snags.” The zealots are the emissaries that promote 
internationalization and study abroad to colleagues. 

• Kalamazoo College sponsors programs in 18 countries and regularly 
sends students run by other colleges and enroll their students in local 
programs as well. 60% of Kalamazoo students study in settings where 
the instruction is in a non-English language. 

• Arcadia University’s London/Scotland Preview, held during spring 
break, is a one-week opportunity for first-year students. Students in 
good academic and disciplinary standing have the opportunity to visit 
London or Scotland for only $245. The price includes air and ground 
transportation, hostel accommodation, and many scheduled activities. 
Participation has grown from 140 students in 1994 to 300 in 2006. 
Faculty and staff leaders accompany the group each year. Students 
who take part in London/Scotland Preview are exposed to an 
international experience; it lets them discover that procuring a passport 
is easy, crossing the Atlantic is not to be feared, and maneuvering—
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quite independently—in a new city, culture, and country is feasible. 
Students return to the United States understanding that study abroad 
can be a remarkable opportunity. Participation in this program also 
creates bonds between faculty and students. The large group of 
students is divided into smaller cohorts that meet two or three times 
before departure and often develops a camaraderie that lasts not only 
during the overseas program, but also throughout their four-year stay 
at Arcadia. 

• Murray State University's Discover Korea is a three-credit program 
conducted with a partner institution in Korea. This two-week 
education abroad program offers 10 students and two 
faculty/professional staff the opportunity to get a taste of the Korean 
culture. All participants take part in language training prior to 
departure and while onsite. In addition, all participants have the chance 
to play an active role in numerous cultural activities, site visits, and 
professional development activities with their Korean peers at Daegu 
University. Some time is allotted for interests related to individual 
colleges. For example, education students and staff visit local schools, 
while nursing students and staff visit local hospitals. Originally 
conceived as a way to counter the existing student exchange 
imbalance, the program is now held annually and is open to all 
students. 

• Kennesaw State University has developed a wide range of 
inexpensive, short-term study abroad programs. The university offers a 
significant number of these programs for two weeks between spring 
and summer terms, when airfares are generally lower than in summer. 
In the past five years, KSU student participation in study abroad 
programs has tripled, to more than 350 students each year. 
Additionally, during the past five years, 55 students have participated 
in the KSU-administered Summer Study Abroad Program in China; 
six have returned to China to teach English. KSU also placed its first 
student teacher in China in spring 2002, and seven KSU education 
students conducted their student teaching in China in spring 2003. The 
Chinese student teaching initiative includes a cross-cultural 
examination of teacher competencies and an emphasis on identifying 
effective, appropriate methodologies for teaching about culture. 

• At the College of Notre Dame of Maryland, all academically eligible 
students receive a scholarship for three credits to be applied to one 
short-term academic experience abroad. Additional institutional aid is 
available to defray the travel expenses connected to these courses. Six 
faculty-led short-term academic experiences abroad are scheduled 
every year. Trips to London and Cuba are two popular examples. The 
10-day London program appeals to students interested in literature and 
theater. The Cuba program enables students to see firsthand the 
interplay of politics, development, and culture. 
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• Oakland Community College has participated in the Salzburg Seminar 
in Salzburg, Austria since 2003 as part of an inaugural group of 
community colleges sending students for a weeklong intensive study 
program. Their participation has been beneficial for promoting a 
global outlook on their campuses. Program materials distributed 
around campus have stimulated college-wide interest among students 
interested in applying. The seminar focuses its study topics on major 
current issues. OCC uses a criteria-based application and screening 
process. They send approximately 10 students annually, with complete 
expenses covered by OCC direct or indirect resources. Students who 
return to OCC from the Salzburg experience serve as OCC 
Ambassadors, attending various college events and occasions 
communicating their interests in global issues. 

• Webster University’s International Business Internship Exchange 
gives American students from Webster University an overseas 
internship and extensive opportunities to use a foreign language. The 
program also provides internship opportunities in Missouri to students 
from selected universities in Germany, Ghana, Japan, Mexico and the 
United Kingdon. The exchange is sponsored by the state of Missouri 
and is limited to the countries of China, Germany, Ghana, Japan, 
Mexico, and the United Kingdom. Students pursue a six- to nine-week 
internship, a home stay, and language development opportunities in all 
locations. Since 1980, more than 700 American and international 
students have participated in the internship exchange 

 
Travel is fatal to prejudice, bigotry and narrow-mindedness-all foes to real understanding. 
Likewise tolerance or broad, wholesome charitable views of men and things cannot be 
acquired by vegetating in our little corner of earth all one’s lifetime. 
Mark Twain 
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V. Strategic Partnerships/The University as an International Resource 

 
According to a 2004 ACE study, Cooperating to Compete: A Campus Leaders’ 

Guide to Developing Curricular Partnerships and Joint Programs, partnerships 
are a promising strategy that allow institutions together to offer new and enhanced 
academic programs, expanding catalogues and offering new delivery modes in 
ways not readily available when “going it alone.” 15 

 
a. The Dominican Task Force recommends that the University expand its student 

and faculty exchange programs to include 1-2 universities per continent; 
promote cultural awareness by creating at least 3 cultural exchange projects 
via technology; developing corporate partners by meeting their needs for 
assistance in international business especially for SMEs (small and medium 
size enterprises); identify “Service Learning” international projects on each 
continent across disciplines. 

 
b. The Dominican Institutional Internationalization Survey indicates the need for 

an Office for International Initiatives with the responsibility for developing 
and supporting the strategic partnerships. 90% of faculty and staff and 100% 
of management believe this is important for the University. The Survey also 
revealed that a majority of the University community believes that it is 
important to collaborate closely with ELS. 

 
c. Best Practices 

• The McDonnell International Scholars Academy at Washington 
University in St. Louis provides a select group of graduate and 
professional students with an extraordinary educational experience. The 
McDonnell Academy involves students from University Partners around 
the world. Students admitted to the Academy will: 

o join a select group of international students pursuing graduate and 
professional degrees at Washington University 

o discuss issues of global importance, including the environment, 
international peace, human health, and many other topics 

o become knowledgeable about U.S. history, culture, and politics, as 
well as international issues 

o take part in a special program that includes seminars, retreats, and 
other events designed for them 

o prepare to become a future leader in education, government, the 
professions, or business 

o receive funding for tuition, living expenses, and travel to and from 
St. Louis 

o make a one-week return trip every year to their partner university 

                                                 
15 Cooperating to Compete: A Campus Leaders’ Guide to Developing Curricular 

Partnerships and Joint Programs, ACE, 2004, p. v. 
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Scholars in the Academy contribute significantly to the research effort at 
Washington University and enhance the educational experiences of 
domestic students through sharing their culture, as well as the history and 
politics of their countries. 

• The University of Hertfordshire has been engaged in collaborative 
partnerships for the provision of University awards both in the UK and 
overseas for almost fifteen years. During that time, the University has 
developed a wealth of experience, a good understanding of the issues 
associated with this activity, and is fully confident in its ability to assure 
the quality and standards of its awards offered through Collaborative 
Provision (CP). The University’s Collaborative Provision is large and 
complex. In addition to partnerships in the UK, there are partnerships in 
11 countries spread across the Far East, Europe and Canada. Currently 
some 4000 students are studying for University of Hertfordshire awards in 
partner institutions in the UK and overseas.  

   Fuzhou University Hertfordshire College  

   IST Athens  

   INTI College - Malaysia  

   Malaspina University-College - Canada  

   Szamalk Education Ltd - Hungary  

   Cologne Business School  

   HIBT College  

   The British Higher School of Art and Design in Moscow 

   Hertfordshire Higher Education Consortium  

    Barnet College  

    Hertford Regional College  

    North Hertfordshire College  

    Oaklands College  

    West Herts College  

 
VI. Measurable Outcomes 

 

Assessment-directed strategies pose challenges but the focus on student-learning 
outcomes is at the core of good practices in higher education. ACE’s Working 
Group on Assessing International Learning has been charged with translating the 
ACE agreed-upon international learning outcomes into measurable performance 
indicators and rubrics. 
 

a. The Dominican Task Force recommends that the University’s Office for 
Institutional Research, within the context of the ACE work, develop an 
International Competency Index designed to assess student, faculty and 
staff international knowledge, skills and attitudes learning outcomes. 

 
b. The Dominican Institutional Internationalization Survey reveals that there 

is a level of general agreement on the definition of internationalization at 
the University: The integration of international and intercultural 
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perspectives into the academic settings, namely in teaching, research and 

service with the goal of supporting Dominican’s community of learners in 

acquiring the knowledge, attitudes and skills to engage ethically and 

effectively with other cultures and nations. The definition will be 
operationalized for assessment purposes by the Office of Institutional 
Research. 

 
c. Best Practices were initiated in the  fall 2003when ACE received a one-

year preparatory grant from the U.S. Department of Education’s Fund for 
the Improvement of Postsecondary Education to develop a three-year 
project on assessing international learning. The project working group 
comprised six institutions that were selected from the Internationalization 
Collaborative, an invitational forum of 59 ACE member institutions 
through which community colleges, liberal arts colleges, comprehensive, 
and research universities come together to share their practices and 
advance the national dialogue around internationalization. 

 
   Working Group Members 

 

(Review Selection Criteria) 

• Dickinson College (PA) 

• James Madison University (VA) 

• Kalamazoo College (MI) 

• Kapi’olani Community College (HI) 

• Michigan State University (MI) 

• Palo Alto College (TX) 
 
  Working Group Goals 

• Develop a common set of international learning goals to be 
assessed across all six institutions. 

• Choose two assessment methods to be used in a coordinated trial 
to assess these goals at all six institutions. 

• Outline a plan for a three-year project to assess selected 
outcomes and evaluate the usefulness of the chosen methods 
across campuses and institutional types. 
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• Portland State University http://www.pdx.edu 
  International Student Learning Goals 

Graduates of Portland State University should leave the university with 
certain knowledge, attitudes, and skills that will enable them to function as 
citizens of the world. Specifically, they should have acquired or developed 
these attributes: 

 
  Knowledge 

• Understand where the main culture zones of the world are, and why they 
are important. 

• Understand prevailing world conditions, developments, and trends 
associated with such world issues as population growth, economic 
conditions, international conflict, human rights, and the like. 

• Understand how human actions modify the physical environment, and 
how physical systems affect human systems. 

• Demonstrate in-depth knowledge of a single culture (other than their 
own). 

 
  Attitudes 

• Recognize and appreciate differences among cultures; have developed 
tolerance for the diverse viewpoints that emerge from these differences. 

• Have moved beyond ethnocentrism to a position approaching empathy; 
have developed the ability to see others as they see themselves, given their 
conditions and values. 

• Have developed self-awareness and self-esteem regarding their own 
culture, with all its inherent diversity. 

 
  Skills 

• Communicate effectively across cultures. 

•  Can use maps and other geographic representations to acquire, process, and 
report information. 

•  (Recommended) Can use another language to accomplish basic 
communication tasks, including understanding a newspaper, technical 
reports, and everyday instructions. 

 
Status of Learning Goals: These goals are in draft stage. We have not yet taken them to 

our Faculty Senate for approval because we are working with a Faculty Senate 

committee (the Educational Policies Committee) to explore the possibility of 

incorporating these international learning goals into a broader set of goals—the 

“baccalaureate markers”—for all graduates. 
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Assessing International Learning Goals 

 

Because our(PSU) international learning goals are a work in progress, so are our specific 
strategies for assessing them. We feel confident that our participation in the Global 
Learning for All project will provide us with ideas that we can use to achieve these goals. 
 
At present, we are focused on the big picture, namely, how assessing international 
learning goals meshes with the larger “climate of assessment” that prevails on our 
campus. A group of graduate students working on our Assessment Initiative noticed that 
Portland State has nearly a dozen assessment-related initiatives underway simultaneously, 
some more developed than others. How are these things related? they asked. Can we 
connect the dots? 
1  The initiative begins with assessment of student learning. Set in motion by the 

demands of accreditation, assessment has been a major effort at Portland State and 
has led to a cultural shift. Does our curriculum do what we think it should, in terms of 
its impact on students? 

 
2  Assessment feeds into program review, based on the assumption that a fair test of the 

quality of programs is whether they “work.” Regular program review becomes part of 
accreditation. We also want to know if graduates actually demonstrate the 
characteristics we might reasonably expect of a college graduate, hence the 
baccalaureate markers. 

 

3  We have already put more than 10 years into a statewide effort to transform the other 
end of our students’ college careers, a system known as PASS, or proficiency-based 

admissions system, a system which will admit students on the basis of what they 
know and can do, rather than GPA and seat time. 

 
4  Admissions are, in turn, related to enrollment management, an effort to be intentional 

about our student population as our campus expands wildly. All of these evaluative 
activities point in directions set by our work in planning, vision, and values. And 
most of this is happening in public, on our electronic institutional portfolio, which 
can be accessed by anyone in the university, the community, or the country. 

 
According to the recent brochure titled Connecting the Dots, “The President’s 
Internationalization Initiative is integrally related to each of the other initiatives,” with 
mutual recognition of those interests that are shared with the diversity initiative. 
International priorities inform admissions and enrollment management alike. 
 

Global citizenship is part of Portland State’s institutional vision and part of what 
we want graduates to take away with them. It goes without saying that, if part of 
internationalization is what we want our students to know and be able to do, we 
need to find a way to assess that knowledge. And to assess it, we first need to 
refine our student learning goals. This we plan to do during 2003–04 through the 
work of the Internationalization Action Council and the internationalization 
cohort of the Scholarship of Teaching Resource Team. 
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VII. Marketing Expansion in Support of Internationalization 

 
While students maintain that the presence of international students on their 
campus and in their classes has a significant impact on their international 
learning, recent data (October 2006) indicate that the United States is losing its 
market share of international  students. From 1999-2000 to 2004-2005 
international  student enrollment grew by 17% is the U.S. in contrast to 29% in 
the U.K., 46% in Germany, 81% in France, 42% in Australia and a resounding 
108% in Japan.16 
 

a. The Dominican Task Force recommends that an International Student 
Recruiting Plan be developed based on the results of marketing research 
and the University’s international direction/focus. 

 
b. The Dominican Institutional Internationalization Survey did not include a 

section on international recruitment. 
 

c. Best Practices  
 

• Top 100 campuses with most International Students: 

  Universities–Master's (West) 

 

1) Oklahoma City University  20% 
2) Oral Roberts University (OK)15% 
3) Hawaii Pacific University  11% 
4) La Sierra University (CA) 10% 
5) Dallas Baptist University 7% 

Seattle University 7% 
University of Central Oklahoma *7% 

6) College of the Southwest (NM) 6% 
Holy Names University (CA) 6% 
Houston Baptist University 6% 
Pacific Lutheran University (WA) 6% 
Woodbury University (CA) 6% 

7) California State Univ.–East Bay *5% 
California State U.–Long Beach *5% 
California State U.–Northridge *5% 
Midwestern State University (TX)*5% 
San Francisco State University *5% 

                                                 
16 ACE Issue Brief, Students on the Move: The Future of International Students in the 

United States, October 2006. 
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St. Martin's University (WA) 5% 
8) Abilene Christian University (TX)4% 

California State U.–Fullerton *4% 
California State U.–Los Angeles *4% 
Marylhurst University (OR) 4% 
Notre Dame de Namur University (CA) 4% 
St. Mary's Univ. of San Antonio 4% 
Texas A&M International University *4% 
University of Texas–Pan American * 4% 

9) Calif. State Poly. Univ.–Pomona *3% 
Calif. State U.–San Bernardino * 3% 
California State University–San Marcos * 3% 
Cameron University (OK)*3% 
Dominican University of California  3% 

Eastern Oregon University *   3% 
Fresno Pacific University (CA)3% 
Hope International University (CA)3% 
Northeastern State University (OK)*3% 
Northwestern Oklahoma State U. *3% 
San Jose State University (CA)*3% 
Santa Clara University (CA)3% 
Southwestern Oklahoma State U. *3% 
University of St. Thomas (TX)3% 
University of Texas–Brownsville *3% 
Univ. of the Incarnate Word (TX) 3% 

10) Azusa Pacific University (CA)2% 
California Lutheran University  2% 
California State Univ.–Chico * 2% 
Calif. State U.–Dominguez Hills * 2% 
California State Univ.–Fresno *2% 
Central Washington University * 2% 
Chaminade Univ. of Honolulu  2% 
Chapman University (CA) 2% 
Colorado State University–Pueblo * 2% 
Concordia University (CA)2% 
George Fox University (OR)2% 
Loyola Marymount University (CA)2% 
Prairie View A&M University (TX)*2% 
Southern Oregon University *2% 
St. Edward's University (TX)2% 
St. ary's College of California 2% 
Trinity University (TX) 2% 
University of Alaska–Anchorage *2% 
University of Great Falls (MT)2% 
University of Texas–San Antonio *2% 
Wayland Baptist University (TX)2% 
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Western Oregon University *2% 
Westminster College (UT)2% 

11) Angelo State University (TX)*1% 
Boise State University (ID)*1% 
California Baptist University 1% 
California State U.–Sacramento *1% 
California State U.–Stanislaus *1% 
College of Santa Fe (NM)1% 
Concordia University (OR)1% 
East Central University (OK)*1% 
Eastern New Mexico University * 1% 
Eastern Washington University *1% 
Gonzaga University (WA) 1% 
Humboldt State University (CA)*1% 
Lamar University (TX) 1% 
LeTourneau University (TX) 1% 
Montana State Univ.–Billings *1% 
Mount St. Mary's College (CA)1% 
Northwest Nazarene University (ID)1% 
Our Lady of the Lake University (TX)1% 
Point Loma Nazarene University (CA) 1% 
Regis University (CO)1% 
Seattle Pacific University 1% 
Simpson University (CA)1% 
Sonoma State University (CA)*1% 
Southeastern Oklahoma State U. *1% 
Southern Utah University *1% 
Stephen F. Austin State Univ. (TX)*1% 
Texas A&M Univ.–Corpus Christi *1% 
Texas State University–San Marcos *1% 
University of Alaska–Southeast *1% 
Univ. of Mary Hardin-Baylor (TX)1% 
University of Portland (OR)1% 
University of Redlands (CA)1% 
University of Texas–Tyler *1% 
Walla Walla College (WA)1% 
Weber State University (UT)*1% 
Western New Mexico University *1% 
West Texas A&M University *1% 
Whitworth College (WA)1% 
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• Institute of International Education Fall 2005 recommendations to 
ensure international enrollments: 

o expanded recruitment efforts including more trips; 
o increased marketing efforts; 
o more grants and financial assistance; 
o enhanced communications with prospective and admitted students; 
o improved on-site services for international students.17 

 
 

 
 

                                                 
17 IEE Network, Fall 2005 International Student Enrollment Survey, November 14, 2005. 


